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= Course

“Research into Teacher Training’

@5/ X
One of the key courses in our program is ‘Research into Teacher Training,” which is offered for students
2007 &£ 2008 &£ 2009 F . . . ; .
" SRRy ) STy in the first year of their doctoral course of study. In this part of our presentation, therefore, we would like to
2 KRR () KRR - WA RS T OPRRE EESEHA BAAEHE introduce the course objectives, the course schedule, the course outline, and, lastly, course outputs.
3 KPPUSFOREREIE  #EE (1) BREOAZREEE RRAEICEDME (MA—KEHBEOBRKEHFH) “Research into Teacher Training” has two objectives. The first objective is to give students a basic understanding
4 AFRRFOLRFIER  EmE (2) RPBIRE  REICSSWME—E (1) h# of the history and philosophy of teacher training programs in Japan as well as their current condition and the
a gk es e et L Co & EN Y 4 gk 2 o . . . . .. . .
5 ﬁ—?—#&iﬁ—?—@%ﬁ%ﬁfi.ﬁwﬁﬁ& REBEITH BRI L B3R a%% (2) BB DRGSR (KERBORIKESBF) urgent issues they face. The second objective is to analyze and research teacher training programs in domestic
6 RFFIRFDOERERIE : ERIEE RPHIRE  FREICLIME—FTHE (1) FREEICLDRE GEHEDER - BE - BA) d int tional . it ially in t f svllabus desi d icul I . der t id
= P e pr———— S SHECHE (REORGLAE) and in erng ion ur.uver51. es,“espec1a y.m erms of sy a. l}S 7ye'51gn and curricu um' analyses in order to provi .e
8 B LBHE (A BASE) students with practical skills. "Research into Teacher Training is offered over a period of four months, from April
|~ | — P73, S - AT y . . .
9 R LS e S A S A RRAEIC L B3R (PAESIABENRAE) to July, and consists of a sequence of approximately 15 lectures and presentations.
10 4yt - = RREICEDERE (KFICHIBETME) i i is “ ion i i ities.”
= St my T (RIS —hOER) REDBEDH) ST 5538 . The ﬁrs-t topic a.ddressed in the course .1s Teachel.‘ .EduT:atlon in ]apan.es.e Universities.” These lectures
12 - —_ KB DB B B mainly deal with the history of teacher education and training in Japan, examining the development of normal
12 BeEicSBe (IRFRFMT 1) schools, higher normal schools and universities. We examined these institutions in terms of their orientation—
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academic or professional, whether they were open to everyone or had limited access, the nature of their
curriculum design and development for teacher training, the abilities and skills required for teachers, and,
lastly, how students were trained practically. In addition to this historical study, we discussed current issues
and movements in the teacher training for graduate students in 2008 and 2009. In 2008, we examined the case
of Okayama University, and in 2009 we examined the case of Hyogo University of Teacher Education. Both
cases were examined from the perspective of their fundamental theory as well as their system and curriculum.
Moreover, we examined the difference between an ordinary university's teacher training system and these two
universities systems.

The second topic addressed in the course consisted of comparative analysis of teacher education in other
countries. In the U.S. we selected the University of Wisconsin and New York University as case studies, examining
both universities in terms of the legal arrangement of their teacher training programs, their curriculum, and their
practical training programs. Some students, on the other hand, visited Germany from December 1st to 18th in
2007 to conduct field research, including class observation, practical training, a kindergarten visit, observation of
research supervision, etc. These students presented a report on their overseas visit and training.

“Research into Teacher Training” also focused on the analysis of textbooks, curricula and course syllabi
used in teacher training courses in other Japanese universities. We examined and analyzed these textbooks
in terms of their structure, contents and other features before compiling a report on our findings and a
comparative analysis of these textbooks. We also conducted a comparative analysis of these courses, considering
the particularities of each teacher training course and the issues they face as well as their curricula, instructors’
teaching style, and evaluation techniques. Based on our findings, we designed a sample syllabus for teacher
training consisting of 15 lectures. Finally, we discussed the meaning, particularities and issues of teacher training
courses based on our syllabus.

In summary, ‘Research into Teacher Training” had four distinct features:

1. Firstly, through the historical point of view and international comparisons, we were better able to
understand the features, meaning and issues faced by Japanese universities colleges of education.

2. Secondly, through the analysis of other universities’ syllabi, especially in their teacher training courses,
we were better able to understand and recognize the function and role of the teacher training course.

3. Thirdly, through analysis of textbooks and syllabi, we were better able to understand the principal
theory of the curriculum'’s function and to design and construct our own curriculum.

4. Finally, through making a sample curriculum, we were better prepared to design our own curriculum.
Moreover, through the exchange of diverse opinions on our curriculum with other students, we were
able to further develop our own educational philosophy.

These course syllabi, written by the graduate students during the course, were the final output of “Research
into Teacher Education.”
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Course

“Research into University Teaching”

The second key course of this project is “Research into University Teaching” , which was offered in the
second semester of our doctoral program. While the main focus of “Research into Teacher Training” was the
history, curriculum, methods and materials of teacher training, “Research into University Teaching” was more
focused on the characteristics of teaching in postsecondary education, as well as the difficulties and possible
ways to improve university teaching. There were four primary objectives of this course: first, to understand
the fundamental principles and the practical problems of university teaching; second, to understand the
unique characteristics of training teachers how to teach while deepening our understanding of its difficulties in
Japan and foreign countries; third, to enhance our knowledge of the latest teaching methods and curricula in
universities and colleges by looking at recent case studies; and finally, to acquire basic knowledge and skills for
teaching practice. These objectives were intended to prepare us for the teaching practicum in the second and
third years of our doctoral program.

The content of “Research into University Teaching” can be divided into four main themes. The first
theme involved a focus on learning about the fundamental principles underlying university teaching prior to
actually practicing classroom teaching in a university. To accomplish this we first read a thesis, “Schooling
in a Lifelong Learning Society”, which introduced us to fundamental principles of university teaching such
as the cultivation of lifelong learners and the challenges to schooling in a lifelong learning society. We also
utilized Hiroshima University's class evaluation form to consider practically the university's perspective on the
fundamental factors of teaching in a university.

A second theme of the course was learning about recent trends in postsecondary education. We
approached this task by gathering and reading newspaper articles about various attempts to improve
university teaching. Based on these articles, we identified recent trends in postsecondary education and tried to
understand the current situation and educational problems which colleges and universities are facing.

A third focus of the course was on common teaching methods in the university. We learned to divide
instruction methods in universities into three types: “lecturing,” ” discussion” and ~ individual instruction.” We
reported on and discussed the characteristics of these three types of instruction by applying the fundamental
principles of university teaching we learned about in the course.

In 2009, graduate students reconsidered the frameworks of university teaching itself by applying the
knowledge gained from the previous two years to report on and discuss ‘teacher-centered instruction,” such
as lecturing, “student participation-oriented instruction,” and evaluation methods. In this task, we particularly
focused on two things: first, imagining how we might teach in a college or university when we become
university faculty and, secondly, to explore the situation from a more macro point of view by considering the
question: What is postsecondary education?

A fourth theme of the class was to make a class evaluation form for university teaching. In order to
make the evaluation form, we formed a group of 4 to 5 people, to study the evaluation of university teaching.
After we learned the key concepts in the evaluation of university teaching, we actually made a class evaluation
form for university teaching with group members.

In conclusion, I would like to point out two points that represent the key characteristics of this course.
First, while most university teaching in Japan is conducted by lecture, this course mainly consisted of
presentations and discussion. As a result, graduate students were required to think more independently and
carefully about how they will teach in college when they become teachers. Second, the objectives of this course
were not only to give graduate students how-to knowledge of teaching, but also to motivate students to acquire
a better idea of postsecondary education or teacher training itself in order to train future faculty who can select
appropriate teaching methods and evaluate teaching objectively. Through these practices, graduate students
were expected to acquire a framework to consider university teaching and to reflect on their own teaching
practices with these concepts. The content learned in this course was put into practice and deepened in the
practicum during the second and third years of the doctoral program.
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United States

Selected Hiroshima University graduate students and faculty visited the Florida State University in
October 2009 to observe classes taught by teaching assistants and to visit facilities and programs for training
graduate teaching assistants. There are two types of teaching assistant trainings in the University: university-
based training and department-based training. While each department has a department-based training
program, some departments cannot provide enough training for teaching assistants in a resource-limited
environment. Therefore, the university provides additional training for teaching assistants through the Center
for Teaching and Learning.

The main mission of the Center is to support instructional activity in the university, including instruction

provided by teaching assistants (TAs) . It does so through the Program in Instructional Excellence, a
university-based training program for teaching assistants founded in 1990 through a grant aimed at improving
the quality of undergraduate education. PIE guarantees training opportunities for all teaching assistants, thus
playing a quality assurance role for teaching assistant provided instruction in the university. This training to
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develop and maintain the teaching competencies of teaching assistants consists of three primary activities:
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1. PIE Fall Teaching Conference. The PIE Fall Teaching Conference is held for teaching assistants at
the beginning of each academic year. This conference is free to participants and focuses on policies
and services of the University as they relate to teaching. Last year a total of 18 sessions were offered.
Participants who meet certain criteria can earn a “PIE Certificate” .

2. PIE Associate Program. Each department nominates each year an exemplary teaching assistant to
serve as a PIE Associate.” The PIE Associate serves as a resource to other teaching assistants in his/
her department and as a connection between the Center for Teaching Learning and the department.

3. Outstanding Teaching Assistant Awards (OTAA) . The Outstanding Teaching Assistant Award is
sponsored annually by Academic and Professional Program Services (APPS) , a service center for
students, staff, and faculty in the university. The award is intended to recognize teaching assistants
for their distinguished contributions to student learning through excellence in instruction. Ten
Outstanding Teaching Assistants Awards (OTAA) of $500 are given.

In our opinion, the TA training system and other efforts for improving TAs'teaching skill is more
satisfactory than the Japanese system. However, this is largely due to the fact that the US has a different
TA system from the Japanese system. In the United States, TAs often have an opportunity to actually teach
courses; many Japanese TAs do not. In addition, in the United States, there are a number of other beneficial
relationships between universities and their teaching assistants. For instance, the use of teaching assistants
cuts down on the university s labor costs. Also, teaching assistants usually receive exemptions from tuition in
addition to gaining valuable teaching experience for their future careers.

In recent times, however, the Center for Teaching and Learning at Florida State University has been
suffering from a decline in its budget as a result of the severe economic situation in the US. This has meant
a decrease in the Center s staff. Thus, the main challenge that the Center for Teaching and Learning at
Florida State University will be facing in the future appears to be the matter of successfully training TAs and
preserving the quality of their undergraduate education while under a limited budget.

United Kingdom
University of East Anglia

Another group of Hiroshima University faculty and graduate students went to Cambridge University,
the University of East Anglia, the Institute of Education in London, and the University of Brighton in order to
observe teaching practices in those universities. In our presentation today we will report on our visits to the
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University of East Anglia (UEA in short) and the Institute of Education.

We observed two classrooms: one of them was a course for undergraduate students in UEA, while the
other was a course for MA students in the Institute of Education. Over the course of a semester, freshmen
in the UEA course carry out a project in which each group of them discusses a certain educational problem
and makes a report on it. Students were divided into three groups for group activities. They were required to
discuss two reports written by last year s freshmen of last year, and then to evaluate them from particular
viewpoints. The reports were shown to students in advance of the class.

There were a few sophomores in each group. They advised the freshmen how to evaluate the reports. It
seemed that the sophomores’ participation made the freshmen more comfortable. After the students made their
evaluations, the lecturers demonstrated the “real” evaluation and then compared it with students'evaluations.
This exercise seemed aimed to let students acquire their own ability to evaluate academic reports.

We observed the following four features with respect to this class:

1) As our pictures show, the classroom was organized like a primary or secondary school classroom. For
example, class-desks were arranged to make group discussions easier.

2) Instructors used a team teaching style.

3) The lecture was active and interactive. For instance, lecturers went around to groups during a group
activity to give students advice which could “shake” students’ thought and make their lessons more
dramatic.

4) Doctoral students who have teaching experience tended to become TAs.

We considered the third point above as quite important for TA training in UEA. However, there a
variety of efforts to provide interactive lectures. These efforts included such arrangements as the participation
of sophomores and the reports shown before the class. These contributed to an active and interactive lecture.

Institute of Education

The classroom we observed at the Institute of Education was a course for MA students in the first year.
This was a core course for MA students from various disciplines such as history of education, philosophy of
education, policy studies, social justice and education, and sociology of education. MA students in the first year
also learn various methods of education research. The theme of this lecture was “Ethics of and as Research,”
which would contain three one-hour sections:

1) Lecture about theory of ethics by a lecturer whose major is philosophy of education
2) Workshop-style lecture by a lecturer whose major is sociology of education
3) A discussion in which students in the same major discuss more specialized topics with their tutor.

Through this course students would be able to give more concrete shape to their research. It is for that purpose
that students have to write the coursework assignment and consult with their own tutor. It seems that “Ethics of and as
Research” aims to help students acquire the appropriate ethical attitude which all researchers should have in the future.
With respect to this class, we observed the following five features.

1) The syllabus showed the annual course program, the outline of every lecture, learning outcomes, and key-
readings more clearly than that of Japanese universities.

2) MA students have courses only once or twice per a week, so lecturers can give students long and fruitful lectures.

3) Lecturers used a team teaching style.

4) Classes used both lecture- and workshop-style

5) The lecture was based on key readings read before class.
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It was noteworthy that the syllabus was more detailed than that of Japanese universities. One of the
most different things was the fact that aims and outcomes of learning and also key-readings explicitly written
on the syllabus. The detailed syllabus makes it possible for group discussion and more active discussion.

The U.K. Teaching Assistant System

Since our report is mainly on the basis of our visit to UEA, the presentation pursued here might not
fully illustrate all the exact features of the TA system in the UK. However, it nevertheless provides useful
comparative insight on the teaching assistant system in Japan and possible measures to improve it.

Before describing the TA system in UEA, it is necessary to understand the kinds of students that enroll
in the graduate course. Most of the doctoral students in UEA are part-time students. In particular, all of the
Ed.D. students are part-timers. Those who want to be teachers of primary or secondary school must take a
Post Graduate Certificate of Education, which is completed in the first year of MA studies. This fact directs our
attention two points: First, it is students who have teaching experience in primary or secondary school that
become TAs in the faculty of education. Second, university faculty in education are required to have specialized
knowledge and skills to teach in the teacher training programs or schools of education.

TAs are required to pass an examination and participate in a TA training program called Developing
Teaching Skills: Training Programme for Postgraduate Teaching Assistants” . This program is run by an
independent center. The center offers the program three times per a year. The content of this program includes:

1) How to reflect on your own experiences of teaching and learning.
2) How to support students with individual learning needs.

3) How to give presentations effectively.

4) How to conduct effective group activity.

5) How to evaluate students” accomplishments.

TAs have opportunities to discuss their teaching practices with each other, and TAs mainly teach
in session, not in lecture. Though TAs do not have all the responsibilities for their class, they do have many
responsibilities for evaluation of students’accomplishments, content development, and the method of their
teaching. After consulting with their tutor, they can play their role completely.

To adopt TAs as a teacher in the classes for undergraduate students creates the following virtuous circle:

1) Recruitment of TAs becomes competitive because graduate students are paid during their time as a TA.
2) Competent TAs who have their own pedagogical style can be adopted.

3) Good classes can enhance undergraduate students ability.

4) Undergraduate students become more satisfied and university evaluation becomes positive.

5) More competent students would enter the university.

The TA system in UEA mainly aims to guarantee the quality of undergraduate education rather than to
promote teaching skills of doctoral students as university faculty in the future. Nevertheless, it seems that this
system is an effective way of promoting their teaching skills as university faculty. The reason for it might be
found in a calculated, systematic TA training program.

Such a calculated program might offer some hints to a Japanese TA system in transition. It is true that they
tend to center on the way to teach skill or technique. But TAs have opportunities to make their own viewpoint
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about teaching clearer through reflecting on it themselves or through talking about it with peers, their
tutor, and their mentor. Those opportunities can provide more effective and fruitful TA training than merely
technique-centered training.

Germany
The final section of our presentation will report on classes observed at Erlangen-Nuernberg University
in Germany and offer an overview of the university didactics center.

We observed two classes at Erlangen-Nuernberg University: a lecture utilizing power point and a
seminar organized around a poster session. In the first lecture, the lecturer offered students clear information
via power point, and promoted students’ active thinking through interactions with the students. The seminar
involved students in reading a text, making a poster in small groups, presentation of the poster, peer evaluation
of the poster, and, finally, evaluation by the teacher. In both the lecture and the seminar, the teachers have
the content they want to convey to the students and utilize various instruction strategies in order to teach
effectively.

The university didactics center at Erlangen-Nuernberg University began in response to a request by the
State of Bayern in 2002 to assure the quality of classes in the universities, a goal echoed by students who were
requesting high quality classes. The university began to collect school fees from students to support the center.
Now, the center is used by the University of Bamberg, Bayreuth, Erlangen-Nuernberg, and Wuerzburg. Its
staff is composed of three program coordinators and eleven university coordinators. The success of the center
has contributed to the fact that the lecture method is no longer used, while the number of new entrants has
increased. Whereas formerly, professors were “professional in research,” they now must be “professionals in
teaching.”

Information

The objective of the didactics center is to assure high quality

classes, particularly in teaching programs, that “teach complex

' ) ] o Discussion Problem-solving
phenomena in an easy-to-understand fashion. The primary participants

are students in the doctoral program and professors, though less than

1% of the university's professors actually participate in the program. Feedback Presentation

Though participation is voluntary, some universities require teaching
qualifications for Habilitation; therefore, participation has increased from
1065 individuals in 2004 to 1800 individuals in 2006. The model of the classes is as follows:

The didactics center encourages teaching ability in order to guarantee the quality of classes in the
university. It regards the learning of instructional methodologies as important to the preparation of future
faculty. To accomplish this task, the center offers programs which contain the following elements:

1) The concept of teaching and learning, including how to structure the seminar, introduce oneself, organize
the lesson, etc.

2) Presentation and communication strategies.

3) Dictation and writing of examinations.

4) Lesson evaluation and student class evaluations.

5) Advice regarding students’ majors and research methodologies.

Our investigations in the United States, the United Kingdom, and Germany suggest that developing the
teaching competencies of graduate students helps to guarantee the quality of university courses and thus contributes
to the positive reputation of the universities. To do this these universities provide training and allow teaching
assistants to assume responsibility for at least one semesterJong class. We do not have such a system in Japan, but
we believe it may be necessary for us to change our approach to teaching assistantships.
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Teaching Practicum

I. Introduction

The purpose of the teaching practicum in this educational certificate program is to form teaching
competences as university faculty in charge of teacher education programs. To attain this purpose, we applied
the method of trying to form teaching competences through opening classes to the member of this program and
discussing each class with one another. This is a methodology that comes from the traditional theory of “Lesson
Study” in Japan.

To begin, we will demonstrate the outline of our teaching practicum in this program by describing several
individual cases. These case reports are excerpts from a report of the teaching practicum by observers as well
as reports of the teaching practicum in Hiroshima University and in a partner college. We will conclude with
a demonstration of features of the teaching practicum by using the Japanese theory of “Lesson Study” as an
analytical framework.

II. Suwa’s Teaching Practicum in a Partner College

Prior to beginning the practicum, Suwa participated in a conference with a number of observers. These
observers offered a number of suggestions. First, instructors should define teaching plans for any purpose or
objective. Second, instructors need to work out contents for individual classes in actual situations. Third, instructors
should realize the necessity of utilizing various teaching methods to conduct each class; therefore, it is important for
instructors and observers to share handouts and discuss contents. Fourth, getting feedback from observers is an
essential element in improving instruction, rather than simply scheduling observations by the observers.

After participating in the practicum, Suwa received the following suggestions from the observers. First, a
class evaluation should be done by the students. Second, it is important to consider the viewpoints of the instructors
as well as the learners in selecting course content and in using instructors questions to facilitate interactive
learning. Third, it is important to manage time properly for each activity in the class plan.

The observers also suggested that it is very important for instructors to be flexible in modifying the class
according to circumstances. Instructors shouldn’t be afraid to use various teaching methods to increase students’
involvement in class activities. Also, instructors should be inventive in working out the best way to conduct a
class regarding students needs and pay attention to the difference between the needs of the instructors and the
learners. Finally, instructors should consider the necessity of the guidance in class and to what extent his or her
guidance is required.

II. Fujimoto's Teaching Practicum in Hiroshima University

I am Shun Fujimoto. I would like to report on my Teaching Practicum in Hiroshima University, focusing
particularly on some aspects of class construction I learned in the course of the practicum.

I taught the subject “Educational Administration” . This subject is a professional education subject targeting
university freshmen. On July 7 I created a thirty minute teaching plan on the "teacher training system.” A pre-
practicum review conference was held on July 8 with ten participants, the professor, and the graduate student.
After the conference, I modified the teaching plan and received individual instruction from the mentor. The
teaching plan was implemented on July 10, and a post-practicum conference was held on July 15.

During the pre-practicum review conference I received a number of useful suggestions. One was to set
verifiable class goals. I tried to set the class goal so that students would have a basic knowledge of the teacher
training system. However, the graduate student asked me how I can know that the students understood.
Unfortunately, I had not considered how to verify whether the student had understood. Therefore, I modified the
class goal from a vague "Understand" to a more concrete "Think" through the class. Moreover, I decided to use the
work-sheet to verify whether this class goal was achieved.

Another suggestion was to focus on what you want most in the teaching plan. Someone suggested there
was too much content packed into 30 minutes; therefore, many students might not understand what was important.
After reflecting on what I most wanted students to learn from the class, I decided to focus on the meaning of the
teacher training system.

A third suggestion was to provide an opportunity to ensure student learning after class. One observer said, “in
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class, you explain is too much. You should make students think how the contents relate to his future.” Therefore, I
decided to try the technique of asking students’ opinions and writing their ideas on the work-sheet.

I received two suggestions regarding teaching methods. The first suggestion was to clarify the means to
promote student understanding. The instructor should have concrete strategies to promote student understanding.
The second suggestion was to expect responses from students. It is important to wait for responses from the
students when you communicate with them. This will make for a smoother lesson.

After delivering my teaching plan, I participated in a post-practicum conference, where I received several
more suggestions for improving my teaching. The first point was to examine whether the class goals were
achieved. I would analyze the content of the description of the work-sheet as a method of examining whether
the class goals were achieved. Actually, because a lot of students had been filling it in, I thought that I was able
to roughly achieve the class goal. However, someone pointed out that "there were several students who had not
concentrated during the class, so it might be impossible to judge whether the class goals were achieved by only
analyzing the content of the description'”.

The second point was to design the contents of the worksheet to encourage students to think deeply. One
observer said that the content of the worksheet was too simple and that I should compose questions that will
require the students to think carefully. I found that student's thinking showed more depth when I utilized class
composition and the work-sheet.

I also received useful suggestions regarding teaching methods. The first suggestion was to increase
communication with students. One observer noted, “you should take the time to communicate with the student
to make students think during the class” . Another suggestion was to use the blackboard in order to present
essentials of the class effectively. I did not use the blackboard during the demonstration. I thought that I had to use
only one important part of the content to promote the understanding of students. A third suggestion was to give
students time to think after asking them a question. And, finally, I was advised to be sure to emphasize the most
important parts of the lesson.

IV. Kitagawa's Teaching Practicum in a Partner College

In the case of Hiroshima University, when doctoral students get a job after their courses of study, most
of them get a job not in research universities but in teacher education colleges. Therefore, the aim of doing a
teaching practicum in teacher education colleges outside Hiroshima University is to develop an understanding of
the situation of students who are in teacher education colleges and to acquire abilities that correspond to these
students’ situations and needs.

3rd 2009, twenty-one days before my practicum, I observed my mentor's class in Takamatsu

On November 1
University. After the observation, I developed my teaching plan with insights I gained from a conference with
university faculty and doctoral students in Hiroshima University. On November 26th, on the advice of my mentor in
Hiroshima University, I revised my teaching plan. On the day before my practicum, I was instructed by my mentor
in Takamatsu University. On December 4th, I did my practicum. Afterwards, we held a conference to review my
practicum. A week later, I wrote comments on students work sheets which I used in my practicum and returned
them.

Prior to participating in the practicum, I learned a number of practical insights from a pre-practicum
conference. I learned to make a teaching plan on the basis of the student’s actual situation and needs, to try to
predict a student’s response as one step in the planning process, to plan for a lesson’s climax, and to prepare what
to teach in the textbook and how to teach it. In terms of classroom teaching strategies, I learned to embody asking
and instructions, to write on the chalkboard clearly, and to select words used in the lesson carefully.

In the post-practicum conference I received several useful suggestions regarding the content of class as well
as instructional strategies. I was reminded to reflect whether the aim of the lesson is achieved or not. I was also
reminded that the teacher’s expression and attitude affects the class's atmosphere and that the stress in
one’s voice can transmit teacher’s words effectively. Converging questions and diffusing questions should be
used properly. I was also reminded that listening to a student’s opinions can be motivating to the student; however,
if a teacher listens to a student’s opinion, the teacher should respond to the student with his interpretation as well
Finally, I should take care in designing the presentation of teaching materials.
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Teaching Practicum

V. “Jyugyou Kenkyuu” in Japan as an Analytical
Framework for the Teaching Practicum

"Tyugyou Kenkyuu" in Japan is known worldwide as "Lesson Study." It has a long tradition since the Meiji
era in the 19th century. It was actively employed, especially among the researcher at a number of universities
and practitioners in elementary and junior high schools, in the 1970's. Jyugyou Kenkyuu" is based on the following
concerns: The purpose of the teaching method of a subject is to execute the curriculum efficiently. Teachers
should receive practical training in curriculum organization and method. Teachers should use an array of materials,
critically examine textbooks, and organize study groups. Also, they should understand children who have special
learning needs.

Today, many foreign in-service teacher training programs use Lesson Study. It is a strategy that involves
colleagues observing each other’s classes and conferring together. In addition, Lesson Study in Japan has several
other key characteristics. For instance, teaching plans are designed in collaboration with colleagues, the lessons are
to be conducted focusing on specific themes, and the lessons are to be observed by colleagues. These observations
are then recorded and discussed with colleagues.

The Teaching Practicum was designed along lines very similar to the Lesson Study technique. Our
Teaching Practicum was carried out in both Hiroshima University and partner colleges. The second year doctoral
students did their practicum in Hiroshima University, while the third year doctoral students did theirs at a partner
college. Because the Teaching Assistantship in Japan is still in its early stage and TAs have few opportunities to
teach classes by themselves, it was necessary not to miss any of the very few practice teaching experiences and to
train carefully for them. Therefore, we developed our teaching abilities by developing teaching plans and conferring
with other TAs beforehand. In this fashion our strategy was similar to the method of "Lesson study,' which is the
tradition of Japanese teacher education.

One critical similarity between our teaching practicum and the Lesson Study method was the holding
of conferences before and after the teaching of the lessons. In the conferences we examined the teaching plan
together, we discussed the background of the class, the goals and content, and the realities of the class and of the
students. We tried to develop class compositions that suited various situations. The Lesson Study method urges
a conversion between our past ideas of class and our current knowledge. We found it was possible to reflect it in
teaching practice and the ideas of the class for all program members.

In the post-practicum conferences the class observers meet with the individual who taught the class.
The observe then offers various analyses of the class. These analyses, together with the instructor’ s reflections,
facilitate the revision and improvement of the teaching plan.

VI. Conclusion

Our “teaching practicum” was based on a strategy of opening our classes to colleagues and discussing
our experiences with one another. But why do we need a system like this? If there is a teaching principle
that can be widely applied, it is enough that our mentors or a training center teaches it. But, to form teaching
competence that can be transmitted in such a way is not our program’s aim. We believe that the ability to
flexibly construct lessons according to the situation and to consider our classes cooperatively is necessary for
teachers in a university. This is the heart of the theory of “Lesson Study” in Japan. Though the frequency of
our teaching practicum has been limited, through it we have constructed a system for qualitative improvement
by using the method of “Lesson Study.”

Concluding Remarks Regarding the Overall Program

During the course of these presentations we have reported on the two courses developed in the
program—~Research into Teacher Training and Research into University Teaching, on our study visits to the
United States, the United Kingdom, and Germany, and on our experiences in the teaching practicum. Each
of these three elements—classroom learning, study visits, and practical experience—informed the teaching
practicum, making the overall project a unified, connected program.
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Department of Educational Leadership and Policy Studies
Florida State University

I would like to begin by commending Dr. Masaki Sakakoshi, Vice President of Hiroshima University,
and Dr. Yasushi Maruyama, Associate Professor of Philosophy of Education at Hiroshima University, for
their foresight in organizing this research project on the preparation of future teacher education faculty
and in convening this conference to report on its findings and activities. They have brought our attention
to a topic that is critical, not only in Japan, but in research universities around the world. All too often it is
a topic that is given short shrift, when it is not ignored entirely, due to the built in incentive structures of
many research universities, where professional advancement more often follows achievements in research
rather than achievement in teaching. Their attention to this matter is, therefore, not only a matter of
foresight, but an instance of professional courage as well. I thank them for it.

I would also like to thank them for the generous invitation to participate in this conference
and learn from distinguished colleagues from Japan, the United Kingdom, the United States, China and
Germany as well as the graduate students of Hiroshima University. It is an honor to be here. More than
that, however, it has been a stimulating learning experience, for it has inspired me to reflect on topics to
which, quite frankly, I had not given adequate attention before. In these comments, I would like to share
with you some of the tentative outcomes of that reflection, but before I do, let me begin by offering some
observations on the three graduate student presentations we have heard this afternoon.

I. Overview of the Program and Its Curriculum

In this presentation Lkhagva Ariunjargal, Shota Kumai, and Kayo Suwa have given us a useful
overview of the project as well as more detailed insight into the two courses that were developed within it:
Research into Teaching Training and Research into University Teaching. Their presentation reveals, in my
opinion, two aspects of this part of the project that are quite positive and one that is somewhat problematic.

As I understand it, the impetus of this project is two-fold: First, a recognition that declining student
population numbers in Japan mean that graduates of Hiroshima University doctoral programs in education
will have to seek employment in programs outside their primary area of expertise: teacher education,
for instance. Second, a recognition that most new Ph.D.s in education will take positions in universities
that focus on teaching rather than research, a reality for which they are not, at the moment, adequately
prepared. The two courses described in this presentation are designed to respond to both of these needs.

It is certainly a useful and positive step to equip graduate students with a basic understanding of
a sector of education as important as teacher training, the clear goal of Research into Teacher Training.
Such familiarity can assist graduate students in a variety of areas of specialization in identifying and
understanding how their particular area of expertise might contribute to the overall enterprise of teacher
education. For instance, in the U.S, graduates in what we generally refer to as Educational Foundations—
history, philosophy, sociology, etc. of education—often find employment in teacher education programs,
where they may teach courses designed to give pre-service teachers a better sense of the social and
theoretical context of their professional practice. However, this is not the same thing as expertise in teacher
education per se, which is an area of scholarly specialization in its own right which requires years of study,
research, and practical experience. It is not clear to me from the presentation whether the goal of Research
into Teacher Training is to help graduate students understand how their specialization can contribute to
teacher education—a realistic goal in my estimation—or to enable them to market themselves as teacher
educators, a goal that would require far more preparation than a single class can provide.

Giving graduate students the opportunity to reflect carefully and systematically on what it means
to teach in a university—the apparent goal of Research into University Teaching—strikes me as a much
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more clearly modest and extremely useful goal. As in the Japanese experience you have described, too
many American graduate students—particularly those outside of education—assume faculty positions
having given little systematic thought to how they will go about teaching. This course strikes me as a
useful first step in giving students an opportunity to reflect on this aspect of their future responsibilities, to
examine research on the topic, and to try their hand, albeit briefly, at classroom teaching. But though a first
step is better than no step, I wonder whether and how the process of learning to teach will continue beyond
this course and the Teaching Practicum. It seems to me that truly adequate preparation to teach at the
university level will require a longer term effort.

While I find much to admire in both of these courses, as they have been described in this
presentation, their topics—teacher education and preparing to teach in the university—strike me as two
very different things. Putting them together in the same program of studies for the same group of students
confuses, for me anyway, the goals of the overall project: preparing teacher educators or preparing future
university teachers? If the aim of Research into Teacher Education is the more modest goal I outlined
above—how can graduate students market their expertise outside the narrow confines of their field—then
this strikes me as manageable. It could, in fact, be expanded to address other areas of education or even
areas of employment outside education. If, however, its goal is more ambitious; namely, to prepare teacher
educators, then that strikes me as a goal beyond the scope of a single course that is better left to a full-
fledged teacher education program.

II. Report on Graduate Teaching Assistant Practices in the U.S, UK. and Germany

This presentation reflects the rare and wonderful opportunity this project afforded to the graduate students
who participated in it. The opportunity to observe classes and programs and interact with graduate student
colleagues in three similar, yet very distinct higher education systems gives Yusuke Higuchi, Hideki Shiozu,
Taiga Sakamoto, Hirotaka Sugita and Maho Yoshizawa a level of comparative insight into the issues this project
addressed that is unmatched by their peers abroad. In commenting on it, I would like to dispense first with a minor
criticism before going on to focus on several important insights their presentation contains.

There is in this presentation, as there was in the first to some extent, an “apples and oranges” problem,
that is a confusing of different objects of observation. The report on the visit to Florida State University focuses
on a program designed to prepare graduate assistants to teach undergraduate classes. The report on the visit to
the UK, however, focuses on the instructional strategies used by instructors in several classes rather than these
universities” approach to training graduate students to teach. The report on the visit to Germany does a little bit of
both. I suspect this is largely a consequence of what was possible to observe given the logistics and time-frames of
the visits. However, it implies a possible confusion in the overall goals of the project. A consistent object of analysis
across all three cases—TA training programs or university classroom instructional strategies—would offer more
comparative insight.

That said, there are some interesting insights contained in these presentations. For instance, it was
interesting to note that concerns about the quality of undergraduate education seem to be the primary motivation
behind TA training programs in all three universities rather than concerns for the professional development of
graduate students. In the United States, at least, the widespread use of graduate teaching assistants is motivated
in part by the fact that they are much cheaper labor than faculty in offering undergraduate instruction. Turning
undergraduate instruction over to graduate students also frees up faculty time for research and graduate teaching.
However, most parents who pay the tuition to send their children to the university do not do so to have their
children taught by inexperienced graduate assistants. Therefore, the university has some incentive to provide at
least some training to provide at least a minimum level of competence in the classroom. Also, given the stipends
and tuition waivers graduate students receive in exchange for serving as a teaching assistant, one suspects that the
primary motivation for serving as a teaching assistant is the financial support it offers for graduate study rather
than the desire to learn to teach. Despite the apparent superiority of these systems vis a vis the Japanese system in
preparing graduate students to teach, the underlying value system and incentive structure is the same: research is
more important than teaching.

Perhaps this is a correct ordering of values in a research university; however, it does not change the
fact, as one presenter noted, that most graduates of research universities find employment in non-research
settings, most often teaching-focused regional universities, colleges, or community colleges. Though the training
programs described here are important steps—whatever their motivation—in preparing future faculty to
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teach, they are too limited to fully achieve that goal. For instance, the Program in Instructional Excellence
(PIE) reported on here, an initiative of the Center for Teaching and Learning in my university, conducts a
fall teaching conference every year, maintains the PIE associate program, and rewards outstanding teaching
with its Teaching Assistant Award. These are important and worthwhile efforts. However, the fall teaching
conference is only two days, a major portion of which is devoted to university policies and routines and other
bureaucratic matters. I believe even the dedicated staff of the CTL would acknowledge that one does not
become a competent teacher after two days of training. And the PIE associate program of course represents a
laudable effort to sustain an on-going relationship between the Center and graduate assistants; however, that
relationship depends entirely on the voluntary initiative of the graduate teaching assistants. This is in rather
stark contrast to the years of study and perhaps hundreds of hours of classroom experience required of those
who would teach at the elementary and secondary levels.

Another interesting point raised in this presentation is the requirement of several of the programs
observed that students coming into graduate education programs have some teaching experience. This is a
common, though by no means universal, requirement of graduate programs in U.S. colleges of education. Programs,
especially in teacher education, educational administration, etc., will often require a minimum number of years of
teaching experience as a criterion of admission. Faculty vacancies in such programs also often require at least
two or three years of K-12 teaching experience. This is by no means universal, or universally necessary: My own
program in educational policy studies does not have such a requirement, for instance. And I understand this is
an even less common practice in Japan. However, at least within graduate education programs, this is one way
to assure at least a minimal level of teaching competence in its graduates. The other, of course, is to provide
opportunities to get teaching experience during one’ s course of study, which is what the programs described here
endeavor to do.

All of this speaks to the underlying values that shape university policies and practices. It is not that
universities do not think that teaching is important. They do. It is simply not as important as research in an
environment of limited resources. Given what I have learned here these last two days regarding graduate student
training in Japanese universities, I do not doubt that Hiroshima University and its graduate students would benefit
from the establishment of programs similar to what these students have described in the US, UK. and Germany.
However, the attention this project brings to the issue of preparing graduate students to teach raises the possibility
of a more thorough-going re-examination of institutional values that could lead Hiroshima University to initiatives
that far exceed what their foreign counterparts have tried.

III. The Teaching Practicum

Takeshi Kitagawa, Shun Fujimoto, Tomomi Kobayakawa and Hidefumi Yagi are to be commended
for sharing their experiences in the teaching practicum with us. It is sometimes not an easy thing to open
up our own teaching practice to the critical scrutiny of others, especially when we are so new to teaching.
However, as their presentation suggests, this is precisely how we develop as teachers, an insight clearly at
the heart of the Lesson Study strategy described in this presentation.

Judging from their description of it, it seems to me that the Teaching Practicum is structurally
just about right: think and plan collaboratively, implement, observe and reflect, revise, etc. This is, in
essence, what the American philosopher of education, John Dewey (1905, 1934) , called the “method of
intelligence.” It is, he argued, how we think. And like Dewey, the architects of the Lesson Study strategy
and this teaching practicum have recognized the importance of the social component of this process. In
most complex tasks we increase our power to understand and control them when we work collaboratively
with others because we have access not only to our own knowledge and experience but to the knowledge
and experience of others as well. Jerome Bruner (1996) , I believe, called this distributed intelligence.

Whatever we call it, it confirms my own experience as a teacher. The two best teaching
experiences I have had in my two decades of teaching experience have been when I taught with another
teacher in the classroom. The first of these was my pre-service practice teaching, when I had the good
fortune to work with a talented and intelligent senior colleague, and the second was a graduate seminar I
team taught with my late friend and colleague, Mickey Dwyer, who visited here in Hiroshima University
in 2008 at an earlier stage of this project. Collaborative planning, execution, reflection and revision like that
envisioned in the Lesson Study strategy and the Teaching Practicum is not only practically and cognitively
advantageous—a second set of eyes on the problems and a second mind focused on solving them; it can
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by psychologically beneficial as well. Teaching can be, paradoxically, one of the loneliest things one can do
with twenty or thirty other people. As teachers we are often enclosed alone in the classroom with no one
else to talk to about our responsibilities there or the successes or failures of our efforts. The students do
not share our responsibilities, at least not in the same way, so teachers—especially new teachers—often feel
a me/they relationship, a sense of being alone on a stage for the first time in front of a critical audience.
The support of others who face similar challenges is important in sustaining us in our efforts to continue
teaching and improve in it.

Another insight hinted at in this presentation, but not fully articulated, is the possibility of
cultivating that collaborative relationship with students, particularly adult students such as one finds in
university teaching. The great Brazilian educator, Paulo Freire (1970) referred to this as resolving the
teacher-student dichotomy. He argued that traditional transmission models of teaching—the teacher teaches,
the students learn—were fundamentally oppressive and that an approach to teaching that recognized that
the teacher could and should learn from the students was an essential ingredient of a libratory pedagogy. I
think we can see hints of this “problem-posing” pedagogy in some of the classrooms these students observed
in their visits overseas and hints of the traditional “banking methods” in some of the concerns expressed
by the practicum students and their observers about stipulating objectives and measuring outcomes. These
are, of course, key concerns of a currently fashionable conception of good teaching—and there is nothing
necessarily bad about them in and of themselves—but current fashion is not the only, and not necessarily
the best, way to teach.

While I think the basic idea of the Teaching Practicum is sensible, my only criticism would be
that it is too short. From the information available in these presentations, it is difficult to see if the students
had any more than one opportunity to actually teach a class. While this is a necessary and useful first
step, it can only be a first step. Real development as a teacher, even a graduate student instructor, would
require multiple, extended opportunities to teach using the Lesson Study method—preferably over several
semesters. But I am sure the organizers of this project are well aware of this and plan to further develop
the Teaching Practicum to the extent that circumstances allow.

IV. Concluding Remarks

I would like to conclude by thanking these graduate students for their thought-provoking presentations
and to commend them for their courage in making their presentations in English. That can't have been easy! I
appreciate the hospitality you have shown by sharing your work in a language that your visitors can understand,
and I apologize for my own inability to discuss your work in Japanese.

I do not want to conclude my comments with advice about where you go from here. I think the
thoughtfulness that has so obviously gone into the planning and execution of this project clearly indicates you know
where you want to go. Besides, you are certainly more familiar with your own academic and professional context
than I can hope to be. Rather, I would like to conclude with a brief discussion of the reflection your work has
inspired in me as I think about the development of graduate teaching assistants in my own department.

As those of you who visited Florida State know, the Department of Educational Leadership and Policy
Studies employs from seven to ten graduate teaching assistants to teach a semester-long course called Introduction
to Education. Some of the students who teach this course have K-12 teaching experience; others do not. All new
teaching assistants participate in the PIE conference. They are supervised by a senior faculty member, and they
are evaluated by their students at the end of each semester. Many, by the time they graduate, have two or even
three years of university-level teaching experience by the time they graduate.

However, we do not ask them to participate in a course that systematically addresses the theory and
practice of college teaching, such as you have done with Research into University Teaching. In my comments on
your program my primary concern has been how can you build on this beginning and sustain this development
over time? In training graduate students to be researchers we recognize that it takes time to systematically
develop the knowledge and skills necessary to be competent researchers. It seems to me that training graduate
students to become competent university teachers requires a comparably systematic development over time. This
too is something we have not done.

So, as I return to my university after this conference, I will be thinking about how we can build on what
we have—the PIE conference training and multiple opportunities to teach undergraduate courses—to perhaps
engage our students in the study of college teaching as you have done with Research into University Teaching,
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to help them collaboratively reflect on and improve their own teaching as you have done with the Lesson Study
strategy, and to consider, as you are now I am sure, how we might build and sustain a program over time that will
ensure that our graduates are as competent in the classroom as they are in research.

Thank you for the opportunity to be here and participate in this conference. I wish you the best of luck
with your studies and with this project as it goes forward.
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Gregor Lang-Wojtasik, University of Education, Weingarten (Germany)
Training University Teachers within the Educational Science. Reflecting
comments on a Japanese Reform-Program from a German perspective

1 Preliminary remark

First of all I want to thank the organizers of the program Becoming a Teacher for Teachers: Toward a
Systematic Preparation for Teacher Education Faculty ; especially Masaski Sakakoshi and Yasushi Maruyama.

It was an honour for me, to welcome a delegation of young Ph.D-students to Weingarten and Nuremberg in
December 2007, to give a paper in the inaugural meeting in February 2008 in Hiroshima and to comment on the results
of the whole endeavour together with my colleague Jeff Milligan of Florida State University in January 2010.

The idea of reforming the Ph.D-education especially concerning the teaching abilities of young academics is innovative
from a comparative perspective. So I am glad that I had the chance to interact with students and colleagues in this
process which might also lead to fruitful suggestions in the German context.

With this article I shall summarize my observations concerning the presentations of the Ph.D-students of
gth January 2010 - Overview of Program and its Curriculum, Visit Investigation and Overseas Training, Summary
of Teaching Practicum. My perspective is motivated fourfold: First of all I am looking on the results as a German
professor, working at a University of Education since three years *1 1 teach mainly future teachers, who initially don’
t have the aim to research. But they are confronted with mainly politically initiated research (especially Large Scale
Assessments) and some of them continue their post-graduation directly after their graduation (First State Examen) or
after finishing their In-Service Training (Second State-Examen) . Second I like to offer the perspective of a specific
qualification-way. I am a teacher for primary and secondary education with some years of practical experience in
schools and got my doctorate concerning a comparative field (education in India) and researching in the context of
the qualitative empirical paradigm. In my habilitation (‘2" Ph.D’ /Post-Graduation) T worked on a metatheoretical
epistemological question from the perspective of system-theory looking on the discourse of school-theory.

Third I am involved in the Graduate Schoo! of my University and the MA- and doctorate-program; searching
for innovative ways to upgrade the teaching-capabilities and -opportunities of young academics. Fourth I am the Co-
Founder of a group on University didactics looking on innovative ways of teachinglearning-processes in the balance
between school teaching, university teaching and advising in between.

As far as I learn from the paper on “Teaching practicum’ I understand that the inclusion of EdD in the PhD-
Curriculum is due to the fact that many of the young academics won't get the opportunity for further research career
but to work in the various teacher education colleges.

In the following I shall try to give a systematic view of my observations. First I will try to draft my perspective
of the underlying challenge for the whole endeavour of Training University Teachers. Second I will take out some
exemplary observations going through the papers of the Ph.D-students. Third I'd like to offer some further suggestions
hoping that the started program will continue as successful as it started.

% 1 Universities of Education in Germany exist only in one of the federal states of the country (Baden-Wuerttemberg) . Though focussing on
teacher training, they are considered equal to other Universities concerning graduation.

2 The challenge: Training University Teachers

Though research and teaching are the main fields of activity as a professor I think that there is a growing field
often under neglected but important to be introduced to young academics. It's the question of how to manage all the
various activities besides research and teaching and how to balance these. As well I believe that teaching has two parts
- one is the teaching as such, the other deals with the questions of feed-back.

In a systematic way I suggest to look on four fields of concern. University Teacher within the educational
science would be---

-Administrators/Managers: They have to do service within the university structures!

-Researcher: They have the chance to work on a self-organized but advised scientific project!

-Teacher of lessons: They have to offer lessons in various forms!

-Advisor/Counsellor of teaching and learning: They are invited to reflect their own teaching capabilities and

assess the learning opportunities of students!

3 Observations on papers of Ph.D-students

1 University Teacher as Administrator

This aspect is dealt with only in an implicit way. Going through the offered papers one can asses how difficult it
might be to combine the various experiences of the Ph.D-students in the whole endeavour.
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2 University Teacher as Researcher

I appreciate the idea of Research into Teacher Training and Research into University Teaching. This is the
tremendous chance of the professor’s job — to combine research and training in a circular way! What I miss here is
some ideas of the Ph.D-students how to link their actual research to the teaching processes. I guess that it could be
thought how the important link of research and teaching can be made more prominent in the Ed.D-Ph.D-program.
Even if the young academics in Japan are supposed to work in teacher training colleges it would be a great
endeavour to keep research as part of the teaching process and of the Curriculum in dealing with the students
of their classes. To be clear about my position here: This is what we try at my University of Education; to qualify
teacher training students in the understanding of research from the very beginning. It is not our aim to make
them all researchers but to offer opportunities to understand research as they will be confronted with many results
of research working in school and even could be invited to go for school-development-processes using research-
methodology.

I am not sure, whether the Portfolio in the 3rd year is on the right track. In my understanding portfolio
offers a wider chance. I could imagine that students are introduced to this method in the 1% semester and use it
as a development-documentation. This could even be a basis for continuous feed-back in the whole process and a
starting-point for meta-reflection at the end of the three years circle.

I am very much impressed about the highlighted importance of international exchange. At the beginning
of the 21*" century it is visible that globalization and connected transformations offer a unique chance to create a
global feed-back-culture. In this view the need for comparative pictures is appreciated.

Concerning domestic and international training it is mentioned that Japanese Ph.D-students expect advice 1
am not sure whether I appreciate this position. I feel that we should think very much in the direction of cooperation
and make this vital. As the EdD-Ph.D-program deals with a challenge, known in many parts of the world, I could
imagine going more for joint initiatives to learn mutually from various research perspectives.

3 University Teacher as Teacher of lessons

It is very clear that the Ph.D-students know that they have to deal with various forms of teaching to
realize a student-centred learning. For this it seems that they got a various fold insight of teaching possibilities
and style (lecture, course/seminar and tutorial) in three countries. They are clear that they are interested to
meet students learning needs and they mention about team teaching. They describe about their experiences in
the United Kingdom, in the USA and in Germany. I would have wished to get an idea about the similarities and
differences in the three training programs assessed by them. It becomes clear as well that they are aware of the
necessary wide range of didactic knowledge to include the majority of students in the tasks they want them to
learn and to meet their specific learning needs. In all this it becomes clear that an /nternational exchange is very
helpful in experiencing fruitful changes of perspectives. A main focus might be seen in the necessity of 7eaching
Assistantship (TAs) . From my German point of view I would ask whether the TAs get some kind of counselling
or feed-backed team-teaching-approach. I appreciate the idea of TA very much, when used in an educative way.
But I fear that it could be used just to replace other staff on the basis of a very low salary.

4 University Teacher as Advisor/Counsellor

I see a lot of suggestions concerning the monitoring of teaching-learning-processes. That includes class-
evaluation form, group-presentations, evaluation of lectures. Appreciating this I am not sure whether it is
thought of that such kind of feed-back needs special competency.

The Jyugyou Kenkyuu/Teaching practicum seems to be an excellent ground to learn basics about the
teaching-learning-processes: Transparent and traceable planning, Teaching plan concerning students needs and
flexible adjustment, Evaluative Feed-back from colleagues and students, Setting verifiable lesson goals and use
of blackboard, Teacher Assistantship near to lesson study ‘. All this is clear and recognized important. So what
could be the next steps? The Jyugyou Kenkyuu could even be seen as a starting point of creating an innovative
feed-back-culture easily. I see a parallelism to what I know from the feed-back in the ‘school-practicum’ in the
state of Baden-Wuerttemberg, where my University is situated, which my colleagues and I have to advice
every week. I wonder if it is thought of the possibilities to reflect on combinations of the three levels of advising
here: 1) Advising students teaching in schools concerning the lesson as such; 2) helping them understand
better what is their role in the teaching-learning-process; 3) reflecting on the reflection from the background of
mid-range-theory. This could even be the origin for new research-questions.
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4 Further suggestions

1 University Teacher as Administrator

I think that it is crucial in the training of future University Teachers to be clear about the management-
demands. Young academics have to know that they will dea/ with various persons in different roles - colleagues,
students, administrative employees. They need role clarity between being a teacher of students and being an
advised researcher. In balancing the mentioned tasks they need a well structured competency in systematization. It
is vital to have a clear view on time management to arrange the different activities. Concerning all this I conclude
that young academics have to be ready for a good amount of frustration tolerance.

2 University Teacher as Researcher

To be clear about the chances lying in the idea of a circular link between research and teaching (research
into Teacher Training and into University Teaching) young academics need a good overview not only in their
specific discipline. I would suggest going for interdisciplinary approaches concerning the various subjects of
a University. At the same I believe that a basic knowledge in the three parts of social science methodology
could be helpful: Theoretical research (meta-theoretical approaches, mid-range-theories, every-day vs. scientific
theory) , quantitative empirical research and qualitative empirical research. This would be a possible starting
point for reflected decisions concerning individual specialization. We are trying to introduce this in the newly
developed Master of Educational Science to be extended in the doctorate-programme at the University of
Education, Weingarten.

To further the idea of international cooperation 1 see a good chance of interactions in Summer-/Winter-
schools dealing with various interdisciplinary basics and specialisations as well as cooperative research-projects
beyond national borders.

Young academics need a clear vision for their career building. For that they will have to go deeply for
three Ps on a national and international level: Publications, Papers, Posters!

3 University Teacher as Teacher of lessons

We have to be clear about the various settings of teaching-learning and the difference between planning
and realization. In Germany it's very normal — especially in the undergraduate courses - that you plan for a
seminar, but due to number of participants you have to go for a lecture. I don't know if this is similar in Japan.
If so, young academics would have to be able to deal with a flexible shifting of time and space between big and
small groups.

At the same time I wonder if £:Zearning hasn't yet taken place in the educational science of Japan.
This medium offers advantages and disadvantages. Definitely it can't replace completely an actual seminar or
something else, which might be the wish in terms of resources in some places in Germany. Irrespective of this
E-Learning always creates new challenges concerning organization and didactics, which have to be trained.

Concerning the general picture of University didactics 1 believe that the assessment of students needs
is crucial for realizing student-centred learning. This can be learnt basically within initial training and practical
parts. Especially when it comes to the question of how to link students learning needs and an adjusted planning
it needs continuous further education as well.

The interaction with students is manifold and I am convinced that students need to know about
this. Young academics will have to take exams (oral and written) from them and they have to handle the
communication with students in feed-back (personal and electronic) . All this needs specific competencies
which can be learnt on the job but would have to be reflected on the job as well.

4 University Teacher as Advisor/Counsellor

As advisors or counselors they need capabilities in evaluation (self and external) which can be acquainted
and upgraded in a continuous development process to adapt specific competencies. This could be linked to the
creation of a feed-back-culture. The Teacher Assistantship-model could be seen as a cooperative lesson study-
activity including more than the young academics. At my University we started a process of 7andem Coaching’
some semesters ago, which means that colleagues would visit the lessons of others and give structured feed-back.
This is contextualized in a self-organized seminar-approach dealing training-wise with the feed-backed challenges
within the various lessons. In all this I see research perspectives as well. Introducing such cooperative counselling-
structures it is possible to start models of Researching Learning coming from the action-research and being
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adapted to concepts of accompanying school development approaches. Here I see a special chance of using concrete
teaching experiences to train oneself in two levels of reflective observations.

The starting point is to be a teacher in the school. Here students as researchers could look on their role
as educators and the advisory-process given concerning their education activity (reflection on 1% order) . To
reflect about this reflection (reflection on ond order) students take the perspective on their perspectives. For this
they need theoretical knowledge and advice how to conceptualize a research-process. Young academics could be
twofold advisors here - as teachers and as researchers. The use of portfolio either for the students or for the young
academics offers an excellent basis for self-evaluative research in teaching and learning from the very beginning to
the top end.

Researching learning! Two levels of reflective observation!
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5 Conclusion IS

Talking about the tasks of University Teachers work and the possibilities worked out by Ph.D-
students from Hiroshima University one can be impressed about the new horizons delineated and being the
basis for fruitful interactions. Education is the most prominent resource countries like Japan and Germany
have and it is crucial to find appropriate ways of dealing with a knowledge society creating hazardous !
situations within the world society. It is clear that educational science is the reflective basis for teacher
education and creation of new generations. In this context it is a challenge to think about opportunities to
innovate the existing Ph.D-education and to create new possibilities of making it more appropriate to the
requirements of the 21%% century concerning globalization. And it is an honour for me to take part in this
process. I believe that Japan takes an important step towards a reformed University-Teacher-education
which is an important starting point for a challenging discourse.
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“ Becoming a teacher: Comparative Studies in Western Countries of
Teacher Education ”

Ivor Goodson (University of Brighton)

In this talk I will review the data from a four year study of Teacher Education carried out for
the European Union. The study covered England, Ireland, Sweden, Finland, Portugal, Spain and
Greece.

The basic data for the project covered life history studies (called work life narratives) and policy
studies (called systemic narratives) of national teacher education policies and initiatives. The project
on Professional Knowledge will be written up as a book to be published later this year.

This talk includes two sections. In section one I provide some condensed data about the kind of
information life history studies provide. This is to give some ‘personal flesh’ for the discussions of
teacher education policies.

In section two I provide a map of our main conceptual conclusions about a range of responses to

teacher education reforms in different Western countries.

Section 1

I have focused on an individual life story to highlight some contemporary themes. These themes can be easily
uncovered in a wide range of places and in all of the caring professions of the public services. In the past few
years, I have had the opportunity to travel extensively and to interview a varied set of professional workers.

A few vignettes might provide a confirmation of the general nature of the responses. A group of young British
nurses talking to me at great length about how the new focus on targets and league tables for hospitals takes
them away from the vocation they entered nursing for:

I came into nursing because, all my life — well since I can remember - I have wanted to look after people
and care for them. It's something I grew up with in my family: my grandma was a midwife and my mum
a part-time orderly. So you could say it was in the blood.

I'm not a squeamish person and blood and vomit and poo have never put me off, if I can get to care for the
person who is in the frontline of pain, namely the patient. Some fools in the Health Trusts now call them
‘clients’ - bloody silly if you ask me! But for me, looking after patients and talking to them, treating them
and making them comfortable - sort of respecting their dignity - that's what I came into nursing for.

This testimony would, I think, be recognised by generations of nurses: it is part of the caring professional. The
source of vocation, which has underpinned their commitment and their lifework, is nursing. So how do the reforms
react to this precious ecology of commitment? One nurse describes her response to health reforms focusing on
performativity:
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My whole life is nursing: my whole sense of purpose is flattened by the web of bureaucratic bullshit
in which I find myself. Instead of being at the bedside caring for patients, talking to patients, watching
and observing them carefully; instead of working as a team of nurses who have these skills and build a
community of caring, I end up doing other stuff altogether.

If you watched me, you'd be amazed, bloody amazed. A lot of the time now, I don't go anywhere near
a bed, let alone a patient. What am I doing? I am sitting alone in front of a computer - filling in forms,
compiling data, fiddling about with figures - actually fiddling is the word [laughs and laughs]. But really, is
this what I'm here for - a young woman in the prime of life? I reckon I have so much to offer in terms of
love and compassion for those people in need and I can’ t get near them. It makes me sick: still at least I’
1l fit in here if I become sick!

These views about the affect of performance criteria-based reforms on these young nurses were shared by all the
women I talked to. Perhaps the most powerful confirmation came from a much older nurse.

The job has changed so much and I and my friends (we're all about the same age, I guess around 50) ---
we try to hold on to our old world in the face of these silly targets and tables. In my ward we still put the
patient first, and we continue as a team of dedicated, experienced nurses to do this. It means we skimp on
the paperwork, fill in the minimum, skip as many sections as we can. We sometimes get ticked off by the
managers, and so on, but they know us and nothing ever happens. But it's a funny world where you have
to make excuses for being a proper nurse - I sometimes wonder what is going on. Do they really want the
NHS (National Health Service) to succeed, or something else?

These nurses - the younger and the older - were both in the same hospital and I was able to spend a day
observing them at work. In the past twenty years, I have spent a good deal of my time observing professionals at
work. So it was fascinating to see the differences they had talked about really did exist in this practice.

An incidental realisation came when I negotiated entry. The nurses preferred that I came in a personal capacity,
rather than as an official visitor. This is because of what Frank Furudi calls the ‘culture of fear’, which prevails in
many professional workplaces, because of the obsessive micro-management of public services. Hence the nurses,
even the experienced older ones, preferred that I kept them anonymous, and our meetings and my observations
almost seemed covert at times.

My day in the hospital fully confirmed the different visions that the two cohorts of nurses presented. The younger
nurses wards were often empty of nursing carers, as patients lay alone. For long periods of the day, I found the
nurses congregated in a long back room, entering data into their computers. Occasionally, one or two would pop
into the wards, often in response to a bleeper. But the clear centre of gravity of their professional life was the
computer room. The difference, as I present it, seems almost too stark and polarised to be believable, but this
was exactly how it was on these wards. In the older nurseswards, it was a far more traditional pattern: nurses
talking to patients, arranging beds, interacting with visitors, coping with emergency medical situations. But, above
all, they were present in the ward and in the intimate caring relationship to their patients. The younger nurses’
ward was simply far less hands-on; there was less of a presence throughout the day. Visits were occasional and
felt minimal. They seemed to be dealing with clients, rather than servicing their patients, and we have seen when
they described their nursing that this led to a strong sense of frustration. They had ended up in a very different
relationship with those they were hoping to care for than they had envisaged.

One nurse who was willing to talk about these changes, and go public with her views, was Bernadette Murphy, a
38-year old community staff nurse from Sutton in London. She said:

Nursing is struggling to recruit people now because women' s attitudes have changed so much. When I
started my training in 1984, women weren’ t expected to go out and have a career. Today, nearly all my
friends work. It' s not surprising that people don’ t want to come into a profession like nursing when there
are so many other more glamorous and better paid careers out there.

It is possible to earn a quite decent living from nursing, but to do so you have to really strive to get up the
career ladder. And then that leaves you in a situation whereby you are no longer having that one-on-one
contact with the patients, which is why you came into the profession in the first place. You get stuck doing
administration and mountains of paperwork. (Doward and Reilly 2003: 7)

These nurses commentaries on the effects of public service are so similar to the case of Berry in an earlier chapter,
and to reports from a wide range of agencies and professional workers. There is also the question raised by one
of them about just what the reforms are really about if they are so manifestly counterproductive. The nurse
who raises the question ‘do they really want the National Health Service?' is following a line pursued by other
professionals. The ‘culture of fear’ and of ‘blaming and shaming under-performing hospitals through league
tables and performance indicators is a strange strategy to employ. If it were so successful, why don’ t the much
emulated business managements employ such regulatory frameworks? In business, as we have said, the emphasis
seems to be more on ‘free markets , free action and de-regulation. Indeed, the promise is held out that the high
performing hospitals will themselves be freed from micro-management and obsessive regulation. We face here a
conundrum which is plainly baffling, not only to the workers but also the professional elites in the health service.
Again they are beginning to wonder, like the nurse: ‘do they really want the National Health Service' , or would
some in government prefer a hand-over of this public service to private agencies, as has happened in so many
other cases, such as the railways?

In a recent study of NHS nurses, the levels of disenchantment and dysfunction were clearly evident. Kim
Catcheside found that patterns of professionalism were being transformed by the reforms. She states of the NHS:

Modern nurses are a health hazard, the old-fashioned TLC-trained [tender, loving, care’ - a summariser for
a caring professional vocation] ones have all retired or resigned and the new lot, badly trained and poorly
motivated, could not care less and are as likely in their ignorance to kill as to cure. (Arnold 2001: 12)

Behind this dysfunctionality, produced above all by the reforms, a growing body of opinion is emerging, calling into
question the rationale of these reform initiatives. Professional leaders in the august and moderate body, the British
Medical Association, have stated that the government reforms are ‘changing the character of the NHS by turning
it from an organisation that treats patients into a purchase of services provided by private contractors’ (Carvel
2003: 2) . Here, there are echoes of the frontline concerns expressed by nurses who see a changed relationship to
patients being inflicted upon them to the detriment of both the carers and the cared for.

Mr James Johnson, chairman of the British Medical Association, said that the first sign of the government’ s long-
term plans for the health service was the proposal to transfer 250,000 operations from the National Health Service
to ‘private treatment centres run by multi-national health corporations’ . These transfer deals were worth £2
billion. Johnson argued that it was ‘inevitable’ that the centres would perform the simplest operations on the
fittest patients, leaving more complex work to the NHS. This is, in fact, a remarkable echo of the private schools
that take the best-equipped students, teach them with better facilities and higher teacher-pupil ratios, and then
conspire with the user that state schools are failing. Johnson, therefore, concludes that these changes in the health
service are bound to lead to accusations that the cost of an NHS operation was greater. In a very insightful
comment, he states that ‘it is almost as if the NHS is being set up to fail' (ibid.) .

The response of the young nurses to health reforms has been dramatically repeated by young teachers who
have spoken out against the education reforms. Many teachers reiterate the same litany of complaints. One such
teacher, Carmel Fitzsimons, qualified successfully as a teacher but decided, after watching the reforms in action
during her training year, that she could not face becoming a teacher. Her sense of mission and dedication was to
a view of teaching as a creative and compassionate caring profession - the vision, in fact, of generations of women
(and men) who have entered the teacher profession. The people have had an overriding sense of ‘vocation’ that
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has allowed them to tolerate low pay and low status for the sake of their ‘dream’ of contributing to society and to
students’ lives. The reforms do unimaginable violence to these high hopes and vivid visions.

In the event, she determined not to follow her dream and go into teaching. She went further, writing an article on
why T Quit’ for one of the leading education newspapers in Britain. It was a very public and extremely articulate
protest. She wrote: ‘T don’t think teachers are uncreative but creativity is being crushed out of them by the
grinding cogs of bureaucracy and filing' (Fitzsimons 2001: 2) . What is interesting is her vision that teaching
of the sort she wanted to practise should be a creative, innovative, intellectually invigorating profession. In this
sense, she represents precisely the vanguard of creative and adventurous professionals which could carry teaching
forward in these challenging times. As I shall argue later, this vanguard is a crucial element in the re-vitalisation of
any profession, so the loss of such a bright young woman is of more than singular significance.

She goes on to describe precisely what bureaucracy and reformist initiative led to her decision:

To give you a glimpse: for every lesson a teacher is supposed to prepare assessment sheets from the
previous lesson: they must then reflect upon the issues the assessment throws up. Then they must prepare
a lesson plan - based on long-term, medium-term and short-term objectives from the curriculum; and
having delivered the lesson, they must write up an evaluation of how the lesson went and then individually
assess the progression of each child’ s learning. This can mean five sheets of written paper per lesson
for each of the five lessons a day. Add the individual record of each child, the reading records and the
collection of money for the school trip and you start to wonder whether there is any time left for getting
your coat on before legging it across the playground. (ibid.)

Jim Roberts is a teacher in his early forties who works in a comprehensive in Sussex on the South Coast of
England. I have been spending a good deal of time interviewing him and indeed just talking to him over the past
year. He is known as a highly gifted teacher, a master of his craft. He is bright (has a PhD in Education) and
ambitious. In short, he is just the kind of teacher to make up the ‘vanguard of a caring profession aiming to
deliver high standards of education.

Early on in our talks he admits that his teaching work ‘is his life" . In his early years in the 1980s and early 1990s,
he was very close to the pupils he taught:

I got to know them; got to know their parents; just fitted into that community really and absolutely loved
it. Basically, I did everything I could and it didn't seem like work - it felt more like I looked forward to
being in the community really — and then things started to change.

He continues, ‘that whilst there was a degree of openness in the late eighties and early nineties now, the landscape
is more sinister in my view . I ask what he means. At first he talks about his own physical response: ‘Fatigue
comes to mind; initiative after initiative ... that is so hard to actually name. I had sleepless nights over this because
I was so intensely angry . The general echoes of change, ‘cascading from the centre’ without consultation, had
worn him down:

I've been a bit down on it really because, you know, I came to the conclusion that all I was doing was
supporting the system I was trying to challenge, or subvert it. You end up in a mode of support for it. I
don’t mean that I've been turned into someone who can't think for themselves, who can't step outside,
who can't find alternatives, but the fact that I'm working within that context and for that group of people
that are aiming to do this work is ultimately self-defeating because it's too powerful. It's got a singular
mind; it's got a singular view:--what many people describe as technical rationalism. How can we measure
it, how can we implement it? There is a disregard for teachers, as far as I can tell, and obviously I'
ve looked at the face of it and I've seen disregard for teachers, disregard for - not kids, because they
think they're doing it on behalf of the kids; they think they're doing it on behalf of the ‘client’ . (We
are supposed to be calling them clients at these meetings, which I find abhorrent.) And so this whole

thing about marketisation of education is staring me in the face and no matter what I say or what I do,
or which group I work with, all we can keep doing is articulating that voice, which stands up against
markets...

This depression and demoralisation has progressively undermined Jim's sense of his professionalism; his sense of
his life mission. Above all, he has watched how other colleagues have been treated (or mistreated) and how they
have reacted. At times, he is moved to tears by what he says in the following section from one of our interviews:

It's the casualties along the way that get you down. It's the faces of the people that you've worked with
who just can't take it anymore. It's the stories of illness, the stories of people leaving the profession
who are good - it's not people that you would think would leave. It's the stories of people in my own
department, my colleagues who want to find an alternative way to live their lives. For example, I've only
been at my new place - this is my third year - and a colleague who's a sculptor was really down on
the school. He was down on the initiatives, he was down on the reforms, he was down on performance
management. In my first meeting with him, we sat down and I asked him: “What objectives are you
setting? He goes, “Tony, I don't want to do this anymore, I don't want to set objectives, I don't want to do
performance management and I don't work here next September, so the school can stick it .

What age is he?

He's over 40 - 43-44. I said, ‘Phil, I'm with you mate, one hundred percent behind you on this. If you'
re going to be here, what are we going to do? Can we look at this idea that you're an Arts Educator in-
residence’ . All this stuff about ‘let’s get a so-called “artist-in-residence” . Well we discussed the possibility
that we could suspend his timetable for a while and he could be---along with his sort of career as an artist,
he could have some time as an artist-in-residence in the timetable. And I put it to the Head and she said,
T m interested, I want these ideas. How much is it going to cost me? What's the effect on the staff going
to be? How's it going to appear to them? How are we going to present it if we go through with it?” And
so we worked on it, and we worked on it, and she was for it - she's a great woman in many ways: she has
got humanistic values at the end of the day. So I basically had a package to offer him which I hoped would
re-energise him, and he decided to go part-time and he, you know, I mean he was really grateful for the
work that we put into getting this together.

But basically, he's pulled out?

Basically, he's put one foot out. He's now doing three days a week. Basically, what he's doing - he looks
at the week like this - two days on, two days off, two days on, because he works through the weekend on
his own. He's got a workshop that’s just been built. He's had three exhibitions; he's now working in Lewes
and he's full of the joy of being an artist.

What does that look like to you? How does that---?

I'm pretty jealous, because I see someone who's now finding his feet again; who is doing, in a way, a better
job in the classroom because he's happier within himself, and he's engaging with people outside who enjoy
looking at his artwork and enjoy planning with him. He's looking at next year already to get his next
exhibition now:-it's not sorted out; he's doing little publications for his own work. Now, you know, it's not
the kind of work that I do, but I've talked to you and you've talked to me about the kind of work I would
like to do, so---but I see that he's found something that he wants to do and he can do it. He's running life-
drawing classes on Frid---When I left here tonight, he was running a life-drawing class which he could not
be bothered to do two years ago because he was just burnt out - you know, he'd just had enough of it all,
he wanted to get home, be with his wife.

gt

77




And what has happened there, what sorts of freedoms have re-energised him? And what has he
escaped from? What has changed him?

What he feels like is that he's into the part-time culture, because the part-time culture is very different.
He doesn’t have a tutor group; he doesn't have to pass stupid bits of paper around all morning. His
responsibilities have changed. He's not now expected to pass other bits of paper around which tell us what
our target, benchmarks and targets should be for our Year 10 classes.

In reflecting on ‘escape stories like this one from a close friend, Jim also finds himself reluctantly, very reluctantly,
questioning his own capacity to continue: T mean, I'm going home and I'm thinking can I carry on like this?
Can I do this anymore? Jim seems to be moving, much against his own expectations, towards a decision; a
hugely emotional decision and one which, towards the end of our long sequence of talks, I really push him hard
to confront: Tve come to that decision. I don't like working in that school anymore. I don’t like working in a
Secondary school’ .

Because?

Because I get really upset. I get really upset by good teachers leaving - you know?:--I see people
destroyed. You know- - (pause, clearly emotional) .

I know, it's an emotional thing..

Yeah.

I mean, if it---? Who else have you seen being destroyed, I mean---?

Long-term illnesses. People coming back, trying to cope; crying in the morning because they can't do a
cover lesson (which probably wouldn't bother them on another day) because they've got so much work
to do---People fighting with each other that wouldn't fight normally. Teachers taking it out on each other.
Teachers taking it out on kids. Kids being unhappy because the curriculum doesn’t speak to them.

Can we---I mean, the question that comes to mind there, Tony, is whether this is endemic to teaching,
which Is a stressful up-front profession, or the extent to which these teachers (are) being destroyed -
which makes you tearful as we talk - is a result of the new conditions of change and reform? That’ s the
question I'm trying---

It's alienation. It's a divorce; they're divorced from what matters. Because the things that are being
cascaded down---don’ t really matter to them - they don't own them, they don't make them, they don't
have a role in creating them or adapting them.

But is it that that's destroying them?

It's that:-Yeah, it is that. Connected to and part of the reconstruction of the teacher - the notion that the
teacher is being re-made through target setting; objectives; looking at performance management — that
is a shambles, an absolute shambles! Teachers cannot cope with it as they don't own it, they don't know
what it's about, they know it's just another form of appraisal. The Management team in the schools can't
manage it because they don't understand it/ They don't understand:--

In the end, I find Jim caught between this sense of impending crisis and desperation and a continuing sense
of hope. He himself is suffering the same physical symptoms that he has seen so many others confront. This,
remember, is a young fit man full of professional wisdom, experience and compassion. A person who could offer so
much in a wisely administered system of public education.

I think it's getting to the point where my health won't hold out. If I do what I'm doing, at the pace I'm
doing it now, with the health problems I've had in the last couple of years - and I was fit and strong -
I mean, don't forget I was telling you that I worked at the school every night; I played table tennis in a
league with some of the students, and I was at school the next day bright as a button.

And now?

And now really, at times, with the migraines, with the sickness, with the stomach ailments, with the
anxiety; keeping up with the bureaucracy and keeping ahead of it in many ways, so that it doesn’'t beat
you or it doesn't get you colonised, you know, it's taking its toll, and if I carry on the way I'm going, I don’
t think I can make it for another twenty years.

At the end of the last interview, Tony tries to summarise his feelings of frustration and enduring hope in the face
of ill-conceived reforms and centrally prescribed initiatives which transform his worthy contributions and undercut
his professional mission. I ask him, does he have any concluding comment? He replies, ‘T think I've cried enough
now - I didn't realise that I was going to get so emotionall’

It’s interesting, isn 't it?
Yeah.

Why do you think that is?

Because when you're reflecting in a room like this, with someone I can get on with, I see the faces and I
can't kind of tell you all the stories, but I can picture the hurt and anger, and the anxiety and the pressure
and the frustration. And that’s not just the teachers; it's coming out in the way the kids behave to each
other and to us, you know? And, we've got to fight matel We've got to keep the fight going, because it's
just crap!

Even now, Jim knows what a noble calling teaching could be and why he so much wants to endure, to outlast the
mindless machine of targets, tests and tables to live to fight another day.

There is a purpose to education, which I don't want to see destroyed. There's some fantastic teachers,
some fantastic students who do fantastic work and I want them to have choice, mission, opportunity, social
mobility, a sense of participating in their community - a sense that they own the culture of this land. And
it has given my life meaning, if you take an existentialist point of view on it. We find and create meaning
for our lives, and education is hope.

Section 2: Developing a Conceptual Framework

Our conceptual framework tries to capture the complexities which arise when different national and regional
contexts intersect with different professional settings and generational and historical periodisations.
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To try to interrogate the complexities of this juxtaposition we have focussed on two levels of analysis - what we
call systems narratives, the policy discourses which emanate from governing agencies and work life narratives,
the viewpoints presented by practitioner teachers and nurses. By collecting and analysing these two kinds of
narratives we can provide a specific snapshot of the complexities of context, profession and generation.

Since our objective is to develop a complex conceptual framework we chose this narrative focus very carefully.
It built on the strengths of the research team which included international experts on life history studies and
generational analysis.

Moreover it provided crucial insights into how restructuring initiatives emanating from governments intersect
with the work life perceptions and narrative accounts of practitioners in the field. We judged that this intersection
is crucial in developing our conceptual understanding of how restructuring works in the zone of professional
knowledge.

(1) Conceptual framework for understanding system narratives.

Restructuring is a world movement.

Our ProfKnow studies have employed Meyer's concept of educational reform as ‘world movements embodying
some of the features of more broadly-conceived social movements.

This text deals with educational restructuring as a "world movement' and has the ambition to use this framing
for furthering our understandings of the harmonisation of re-structuring policies and its relation to teacher's
professional knowledge in seven European Countries. Considering the complexity of social life our question is: how
could the world movement argument qualify as a non-universal concept that gives space both to diversities and to
dynamical change and transitions?

It is from this perspective, that we will discuss the circulation of models, standards and ideas involved in
educational restructuring from two alternative understandings of such flows of disseminated objects; by way of
diffusion and by way of transiation (see Serres, 1982; Latour 1986) and make use of some arguments about this
distinction that we have borrowed from the actor-network theory horizon, as well as from the Scandinavian form
of institutionalist theory. According to both models, each flow will be in need of some mediator/s, a "something"
that disseminates and embodies the flow and, also, have the power to interrupt a flow, make it stop, continue or
make it non-working. The differences between the two models lie in how an eventual change in meaning, use
or practices should be understood and what it is that decides the destiny of a flow (whether or not it will die or
eventually grow strong) . Additionally, the performative and active nature of translation, a phenomenon which
also has been called imitation (Di Maggio and Powell; 1983) as well as hybridization (Boyer et. al; 1998) , stands in
brief contrast to the possibility of a stable and unchangeable nature assumed for disseminated objects.

According to the diffusion model, the adoption of ideas, concepts and standards over wide territories can be
explained by reference to the ways in which they have, or have not, gained acceptance within some groups of
people. This means that disseminated objects also risks to be neglected and met with resistance from local actors
or, alternatively, transformed into new meanings which change the intention of the whole operation and makes it
a failure. However, the model presuppose that disseminated objects do have specific identities and origins and also
that they have some specific destiny of possible trajectories; it may e.g. be easy to understand the success of the
Xray in view of its superior functionality or, reversely, to understand the failure of Betamax (a video recorder) on
basis of the power of its competing variants the VHS.

In both cases, any objection to the success/failure of the objects would be a sign of explainable circumstances in
qualities and/or surroundings.

In contrast, and according to the translation model, the identities and origins of the disseminated objects are
always uncertain and always in the hands of humans, who each and everyone can act in different ways; use it,
modify it, ignore it, betray it etc . Whatever will happen to the dissemination it will transform, i.e. be translated
and take a form or a meaning it didn't had before. This makes each enactment of an idea or standard a part of its

constitution and translation must be understood according to the changes of translators as well as to changes of
what is translated (see Latour; 1986, Czamiawska & Sevon, 2005) . According to the translation model, whatever
the destiny of the dissemination will be, it will be a result of some collective action and never a reason for it.

In the understanding of education restructuring as a world movement these two models of dissemination will
make a difference. The diffusion model will understand and explain varieties in use and meanings of disseminated
objects (ideas, models, artefacts) by references to the powers of its disseminating actors and recipients (mediums)
and will give privilege to such analytical categories as nations, institutions, professions and classes. The translation
model will, on the other hand, put us in the different position of having to explain the varieties of the disseminated
objects by references to the specificities of their embodiments and translations - and will by this also widen the
categories of actors. Within this model, mediators become now also surprisingly unreliable in terms of outcomes as
it will most likely and most often involve complex chains of mediators and translations.

With reference to the Profknow project, we will use these two models as a way to exemplify, discuss and make
some concluding remarks about education restructuring as a world movement. In the next section will present
a brief overview of the world movement argument in relation to the issue of education restructuring and try to
clarify some problems as well as some promising hypothesis that we think it gives rise to.

(2) Periodisation

Our work on studying generations as originally planned (see introduction) has led us to conceptualise historical
periods of restructuring. In identifying generations we began to capture a pattern of historical periods of vital
concern for the organising and positioning in relation to certain events. This is why our conceptual analysis
focuses on periods of unease and develops a theory of long waves of educational reform. The work uses the
French historical methodology developed by the ‘Annaliste’ School of historians. They focus on particular
conjunctures where broad-based restructuring is promoted. It is possible to identify particular historical periods
where maximal ‘windows of opportunity for broad-based restructuring exists.

For this reason it is crucial when dealing with educational transitions and reform initiatives to identify and
understand historical periodisation and its conceptual and methodological limitations. The definition of periods
allows us to define the possibility for professional action and professional narratives at particular points in
historical time. We have found in the ProfKnow project that the capacities for action and narrative construction
differ greatly according to the historical periods studied. Moreover we can begin to see how each country, and
in some cases regions, have different systemic trajectories. These historical trajectories mean that restructuring
approaches each state or region from, so to speak, a different angle. Historical periods and trajectories can be seen
as refracting centralised restructuring initiatives. As we argued in studying translation and diffusion gives us
access to the processes of refraction.

Because of the complexity of historical periodisation we asked each national team to prepare their own historical
analysis. There periodisation tells us important facts about changes in education and health care in their
respective national contexts. But they also tell us about the manner in which different national teams organise
their ways of dealing with these state institutions. Their perceptions of welfare state developments are themselves
therefore periodised.

We enclose a summary chart of these perceptions. Although we have employed the term dictatorship in the
Southern European cases, our national team has pointed to internal ‘transitions’ within those periods and to
growing patterns of modernisation. Nonetheless the late evolution of welfare states in the South stands in sharp
juxtaposition to the post-war social democracies in the North. Sweden and Finland and England see fast expansion
after 1945. But England, and Ireland, move rapidly into reform mode through the 1980’s. This neo-liberal style
of restructuring then becomes a broad-based movement across all countries but building on sharply different
trajectory foundations.




Table 1

Table over periodisation in national contexts.

National Case

Periods

Basis for distinctions

ENGLAND

1945 -1979: Progressive narrative
on welfare state expansion.

1979 -1997: Marketisation narrative.
1997 - 2007: Narrative of the middle
way: targets, tests and tables.

The neo-liberal breakthrough as an
organising principle.

FINLAND

1945 - 1969: Preparatory phase
building the welfare state.

1970 - 1989: the golden age.

1990 - 2007: restructuring.

The welfare state as an organising
principle and the planning
romanticism.

GREECE

1945 -1967: Post war period.

1967 -1974: dictatorship.

1975 - 1989: welfare state building.
1991 - 2007: restructuring.

Dictatorship.

IRELAND

1970 -1986 - the demise of
apprenticeship and increasing
secularisation.

1987 -1997 - envisioAning the future
partnership a new approach.

1997 - 2007 - opening the floodgates
of reform.

Secularisation and modernisation
stories.

PORTUGAL

1945 -1974: dictatorship.

1974 -1976: revolutionary period.
1977 - 1985: normalisation.

1985 - 2007: restructuring.

Revolution as an organising idea.

SPAIN

1939 -1976 Dictatorship.

1977 - 1990 Normalising.

1990 - 2000: welfare state building.
2000 - 2007: restructuring.

Dictatorship story.

SWEDEN

1945 - 1975 Welfare state expansion
- services for all.

1975 - 1992: decentralisation and
deregulation.

1992-2000: marketisation.

2000 - 2007: quality ageAnda.
Welfare state story.

Welfare state story.

(3) Narratives and Work Life Narratives

Dennis Beach has helpfully summarised the main aspects of public sector restructuring in the following table:
Table 2

The noted outcomes of public service restructuring in the case studies

¢ Decentralisation

* Development of an emphatic discourse of privatisation and marketisation (habituation)

e Company formation

¢ Conversion of public services to private

¢ Business takeover of education and care supply and teacher and nursing supply

¢ The creation of quasi markets for consolidating the processes of privatisation

e Authorities forming agencies for contracting out services to private suppliers

¢ Costs of administration shifted from costs of public ownership and control to costs of managing and
monitoring outsourced delivery

e Increased costs from franchise effects (un/under-employment) on public employees

¢ The increased objectification of labour and increases in the value form of labour

¢ A dissemination of a view of learners and care recipients as economically rational,
self-interested individuals and the reconstruction of supply in line with this vision

¢ A redefinition of democracy in terms of consumer choice

¢ An increased objectification of teachers and nurses, learners and patients, care and curricula
and (increasingly) professional education and educators as factors of production

» The creation of a labour buffer (surplus army of labour) in the education and care sectors at the same
time as (at least in some education sectors) posts are increasingly difficult to fill and notoriously
difficult to maintain continuity in

¢ Increased class differences in terms of education and care supply and consumption: i.e. in
terms of who provides care and to/for whom

¢ Increased inequalities in service work conditions

¢ Increases in quick training programmes to maximise economic gains

¢ Increases in judgement of performances according to consumer values

e Standardisation of instruction and assessment

e Sacrifice of the critical mission of professional education/training to practical and technical
training in economic interests

But the restructuring of systems is not only achieved by the enunciation of policy discourse; restructuring only
works if it is in some way harmonised and orchestrated (to use a musical analogy) with teachers’ and nurses’
work life narratives.

In Section 1 we have shown how restructuring is a world movement and Beach delineates above some of the key
characteristics of the world movement in the current conjuncture. This conjuncture was discerned in Section 2
when we looked at historical periodisation. With growing force in the seven countries in the 1980’s this became a
generalised movement in our seven countries in the mid 1990's.

Crucially however, we saw how the restructuring of educational systems in European nation states builds on
different trajectorial foundations and historical periodisation. There turn out to be critical zones of refraction in
understanding how restructuring initiatives are translated and diffused in a specific milieu.

We have been able to discern a range of responses when juxtaposing systems narratives and work life narratives.
In the next section we provide examples from most of our case study countries. But this should not be taken to
mean countries react monolithically to restructuring initiatives. There are a variety of points of refraction or



milieu membranes through which restructuring policies must pass:
board systems - right through to individual schools and individual classrooms and teachers. This means that a
wide range of responses are possible even if certain national characteristics of response can be evidenced.

The following chart provides a framework for analysing the various main configurations found when juxtaposing

systems narrative and teachers and nurses work life narratives.

national systems, regional systems, school

Table 3
POLICY
DISCOURSES AS RESTRUCTURING WORK-LIFE
SYSTEM TOOLS AND NARRATIVES
Regtructuri.ng Implementation responses ProfessionalWork Life
Policy-making and strategies
Restructuring Policies Integration Reconstructured Professional
Restructuring Policies Contestation Contested Professional
Restructuring Policies Resistance Resistant Profession
Restructuring Policies Decoupling Decoupled professional

A number of national case studies highlight the different juxtapositions but as noted this is not to argue that
national responses are monolithic. The English case study for instance finds compelling evidence of integration
and of restructuring effecting professional change towards what we call ‘re-framed’ professionals.

‘Traditional professionalism was contested under Thatcherism with the rise of market narratives and
socialist discourses were silenced to a great extent during this period..Under New Labour teachers and
nurses have become re-framed to work in new circumstances. The report adds.

‘In the last ten years under New Labour professionals have been re-framed. Teachers and nurses are
now more flexible professionals, their authority has to be earned through team-working, collaborating with
clients and lifelong learning. Meanwhile increased regulation has been introduced...’

‘Hence integration and restructuring have happened but not uniformly, not without contestation and not at
all monolithically; contestation, resistance and decoupling can be found in places.” The report notes.

‘Teachers and nurses are trapped in the gap between government rhetoric and political narrative about
choices and entitlements and the reality of the classroom or the hospital situation.

The interviews highlight the unease of professionals with overriding national policies. Using choice and
competition as methods of raising standards in public services is seen as intrinsically contradictory and
causing greater inequalities in society and taking professionals away from the aims of putting clients first.
However the lack of a national underlying oppositional ideology (with socialism having been dropped by the
Labour Party) leads to inward motivation and increased professional localism.

England poses an interesting case given the historical periods and trajectories we have evidenced earlier. One of
the countries to build up a strong welfare state after 1945, England became a leader in neo-liberal restructuring
initiatives aimed at transforming, if not dismantling, this welfare system. In Sweden and Finland the welfare
system has proved more durable and politically sustainable. Hence both the Swedish and Finnish studies show
how restructuring has been contested and often, if attempted, sidestepped by professionalism.

‘The slogan personality is the most important instrument of work is predominant among Finnish teachers,
indeed the practicing teachers emphasise that the long science-based teacher education, except practical
training periods, provides only a theoretical foundation for professional work. For them the most important
source of knowledge is the practical activities, common sense, everyday experiences and learning by doing.
In addition, personal hobbies and activities outside the school are valued as well. Indeed according to some
recent studies the opportunities to draw on personal interests and to exercise independent judgement are
among the most important motivations for being a teacher’ .

his example is common in the established welfare societies of Sweden and Finland as they once were in England.
The belief in professional autonomy as motivation and creative leaves loosely-coupled or decoupled restructuring
strategies. Significantly Finland, where professional autonomy is deeply entrenched and restructuring policies
least intensive, produces highly successful educational indicators. This appears to be an efficient and motivated
professional system which builds on a belief in professional expertise, judgement and commitment. Without these
elements is difficult to see restructuring working smoothly however intensive and politically promoted it might be.

Certainly restructuring has the features of a world movement that political elites are promoting but we can see
how the different historical periodisations and trajectory crucially refract this process. In Sweden and Finland
deeply entrenched systems of social democracy and professional expertise appear to enduring. Now let us turn to
the very different historical periodisations and trajectories in Southern Europe.

As we noted these countries: Portugal, Spain and Greece, came late to welfare systems and social democracy.
Hence the restructuring world movement enters these societies at a different stage, and so to speak, at a different
angle. The result of this trajectory of engagement is clear in the way that restructuring initiatives are refracted.
In Portugal contestation and resistance seem endemic. The report is eloquent and very clear:

‘The strategies developed by the teaching profession have been mainly reactive: they express mostly
a systematic rejection of the initiatives proposed by the central administrator than a proactive and
anticipatory presentation of new forms of structuring and promoting the professional group---Only recently
(since the end of the eighties have the unions discussed a structure for the teaching career, but even
then, they have done so-** in a primarily reactive manner, trying to keep things the way they were and
resisting any attempts of change, rather than proposing structural changes that might improve the quality
of professional practice and its outcomes.’

This Portuguese response shows how the role of periods and trajections is a vital conceptual tool in understanding
how restructuring initiatives are received by professional groups, received and then refracted. The periodisation
and trajectories in Greece have considerable similarities and for the older generation who knew the revolutionary
period can be clearly evidenced. Here though, generational restrictions can more clearly be drawn than was the
case in Portugal where generational conformity seems more substantial.

Generational differences in the professional strategies towards restructuring are expressed as differentiated
attitudes towards intensification of working conditions. Senior teachers and nurses tend to ignore the
pressures and they use experience and collegial learning as the main way to cope with new demands at
work and compensation for the lack of up-to-date knowledge. Working conditions are experienced as more
intense and pressurising on the part of the middle aged teachers. Hierarchies among this age group are
more peculiar since their formal qualifications vary substantially (some of them having two years initial
education, some others four years plus additional university 'equation' training) . Younger teachers and
nurses tend to come from a richer socio-economic background and they all have university qualifications.
They experience restructuring not as part of historical consciousness regarding the transitions the



profession is undergoing but as a frustrating client oriented working environment. Personnel shortages
add to this feeling.

Substantial generational differences refer to the confidence in syndicalism as an effective professional
strategy. In both the teaching and the nursing profession, the older generation is aware of the contribution
of collective action in proposing and defending professional strategies. However, the younger generation of
nurses and teachers are not interested in syndicalism and do not become active members partly because
the image of syndicalism has faded as part of the more general mistrust in politics.

The Spanish case study is a beautifully constructed analysis of some of the complexities and refractions of
restructuring when viewed from below at the local level. Their analysis confirms the essential point about
periodisation and trajectories and generations.

‘Talking about restructuring both in education and health requires us to talk briefly about structuring.
As we have already said, the very late development of Welfare State in Spain has to be acknowledged
when dealing with restructuring. Only doing this one can understand the specificity of the Spanish case,
which is something like a compressed and anomalous history of the Welfare State in Europe. Public health
and education institutions were firstly developed in democracy in the 90's. Before that, as we know, there
were timid build-ups by Franco's regime. Up until 1967 in health and 1970 in education there wasn't a
comprehensive system for providing basic services to most citizens. So basically what we see during the
nineties is the building of the kind of welfare institutions that most European countries developed after the
Second World War. A decade later, the first clear symptoms of their dismantling were manifest.

The report shows responses that are quite like aspects of the Portuguese and Greek (certainly older generation)
work life narratives.

‘The recent history of the Spanish educational system just mentioned provided a quite concrete picture
of restructuring from a system's narrative. However, it failed to be identified as a meaningful player for
the teachers themselves. A high degree of scepticism and cynicism was observed regarding the impact
of policies in everyday practices. First and foremost the material tells that the three teachers perceive
their profession and their work on a daily, personal basis rather than embedded in large socio-political
contexts. Therefore, restructuring wasn't thought of as a kind of local expression of global dynamics, so
a very interesting gap remains between their conception of the system and the theoretical causes and
explanations some theorists of the field may put forward. Even when drawing explicitly the attention
to changes in the legislation from our side, this was not perceived as influencing day to day business,
either because changes are too cosmetic or lacking the necessary time to become applied practice. The
educational projects associated with the different political parties were met with a dismissive shrug, unable
to affect their working conditions towards the better. What happens on the level of politics is perceived as
having little or nothing to do with the real necessities in the school.

‘Sophia (5) : I don't care about a lot of political things, but on your daily life .. That's also why I believe a
little less each day in political things. I mean, the little I know, they disappoint me so much that beyond my
daily life, why should I care about politics’

Rosa’s view is similar:

‘In her eyes it is not that the actual laws don’t function but rather that they are missing the necessary
resources to be actually implemented’ .

The Spanish case points up to conceptual complexity of professional responses, highlights the differences between
the teachers noted above and nurses, and between diverse local settings. Their warning is important, a health
warning against conceptual over-generalisation.

By comparing our cases it becomes apparent how varied and often contradictory processes of restructuring’
are. They comprise many facets, temporalities and scales.

Thus having been said it is clear how historical periods and trajectories operate in identifiable ways to refract
restructuring initiatives. We have clear evidence that the main responses delineated in the earlier chart of
restructuration, contestation, resistance and decoupling can be found in our case studies. Moreover our work on
generational periodisation and trajectories is of great utility in understanding the pattern of responses.

Theory is always of specific rather than general use. We too need to be parsimonious with our general ambitions.
But if there is a message to those in governing agencies who sponsor restructuring initiatives it would be to advise
a similar caution in promoting over-centralised, over-generalised expectations and edicts. We have seen how a
world movement like restructuring has been widely promoted in Europe. We have also seen how the response
has varied immensely and how sensitivity to generations, periodisation and national trajectories helps explain the
process of refraction.

At the end point of the multi-layered refraction process sits the individual or professional. Still we should
remember a key player, probably the key player in the process. Alienate your professional groups and your
restructuring rhetoric will remain just that - political rhetoric. Let us end then with a recognition of the central
and inestimable value of the professional contribution of teachers and nurses in the actual delivery of that about
which the rest of us merely pronounce. The professional teacher was described in this way by an experienced
Finnish teach education and remember Finland's exemplary performance in education.

‘Good teacherhood is a personal quality, not a skill learnable by heart. Already at the classroom door
one could see if the teacher trainee had enough charisma, enthusiasm, aura and know-how. That was

completed by an easy and respectful attitude towards the pupils. Theory could not help if the sentiment
was wrong.

Indeed theory could not help if the sentiment was wrong - neither we are tempted to add will restructuring if the
professional sentiment is wrong.
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“ The Characteristics and Trends on Doctor
of Education in China”

Xie Ren Ye
(Director, Institute for Higher Education, Shanghai Academy of Educational Sciences)

In 1999, the Huazhong University of Science and Technology set up a pilot Doctor of Education (Ed.D) program,
which was approved in 2008 by the Chinese Ministry of Education. The establishment of this program took place
80 years after a similar program had been launched at Harvard University, but it is of special value to Chinese
graduate education development. The Doctor of Education degree was the second professional degree to be
authorized in China, following the degree of Medical Doctor.

This paper mainly discusses causal factors, characteristics, problems, and trends connected with the Doctor of
Education degree.

I. The value of the Doctor of Education degree in China

The Doctor of Education degree illustrates the difference between scientific and professional degrees in China.
There are 1.1 million graduate students, including 70% pursuing scientific degrees and 30% working toward
professional degrees. More than 95% of postgraduate degrees are given in the sciences, with few Medical Doctor
or Doctor of Education degrees granted.

A system that is based mainly on scientific postgraduate degrees is not suitable for Chinese social and economic
development, especially given the shortage of applied talent. Work of major importance such as that involving
educational management, engineering technology, social management, and clinical leadership, requires professional
talent with the ability to innovate. However, a system based heavily on scientific graduate degrees is not only
unsatisfactory for social and economic development—it also limits the development of Chinese graduate education.

It is necessary to return to an examination of the fundamental nature of the discipline of education. It involves
research into educational activities and problems, and it is based on practice and oriented toward the finding
solutions through a combination of theory and practice. Actually, higher education is professional education.
Examining the international history of higher education, law and medical degrees differed from traditional
education in literature (philosophy) and theology as classic knowledge systems when established. The origin of the
professional degree was characterized by the vocational nature of such studies.

In the 1920s, the development of engineering and medical degrees, among others, that were characterized by
their applied and vocational nature accelerated when Harvard University first established its Doctor of Education
program.

One can draw similar conclusions from the perspective of social needs. When China popularized elite education
in the last century, the Doctor of Education program was tailored to accommodate Chinese theoretical research in
the field of education and talent cultivation, as well as to meet to the needs of professional talent with a doctorate-
level degree. However, it was unsuitable for China to popularize mass education in 2002, when millions of primary
or secondary school teachers and thousands of educational leaders required updated professional and vocational
degrees.

There has been a long pathway and many types interactions between professional and scientific degrees. The
12t century saw the establishment of education in literature (philosophy) , law, medicine, and theology, which
were of a vocational nature and embodied the application of knowledge from higher-level universities. The function
of the university was expanded from one of knowledge discovery to one of knowledge production (that is, with
the creation of the research function) by Berlin University. Education in literature (philosophy) was updated to
take a leadership position, and this occurred at a stage during which scientific degrees represented the educational
mainstream. Beginning in the last century, industry, agriculture, business, economics, administration, medicine,

education, arts, and other areas were adapted to social development. The universities contributions to social
development expanded, and professional degrees formed the backbone of this trend. In the 21% century, such
education serves as a basis and framework for the interactive development of professional and scientific degrees.
The functions of knowledge discovery, knowledge production, knowledge transition, knowledge application, and
knowledge services are on par with one another.

II. Categories of Chinese Doctor of Education programs

There are more than 10 universities or academies that have been approved to grant Doctor of Education degrees
in China. According to cultivation modes and objectives, as well as thesis requirements, student enrollment, and
employment, education in this area can be classified into three different categories.

i. The Huazhong University of Science and Technology (HUST) , Peking University (PU) , and East China
Normal University (ECNU) , respectively, are typical representatives of these three categories. They share
some factors in common in terms of enrollment criteria, educational systems, and program setups, while there
are also differences in cultivation targets, thesis requirements, cultivation modes, and student enrollment and
employment trends.

Comparisons of Doctor of Education programs among HUST, PU, and ECNU

Cultivation targets Thesis requirements Cultivation modes Student enroliment and
employment
HUST University Thesis or project Institute research See “Cultivation
administrators report society as platform, targets.”
collaboration with
many universities
PU Government Thesis Collaboration with See “Cultivation
or University American universities, | targets.”
administrators requirements of
visiting U.S. for applied
research
ECNU | University Thesis Collaboration with See “Cultivation
administrators or American universities, | targets.”
researchers requirements of
visiting U.S. for
applied research

ii. Achievements and experience

It has been attempted to combine the theory and practice of cultivation modes. In order to do so, degree
education combines programs and theses—that is, programs based on knowledge discovery and knowledge
transmission and projects based on knowledge production and knowledge application. Effects are realized by
combining methods characteristic of scientific and professional degrees.

Practical platform systems have been explored. For example, HUST held a conference on university
management and has worked to establish an institute research society.

Cooperation with international Doctor of Education programs has also been undertaken. PU and ECNU
collaborate with Pennsylvania University through certain programs and projects. This has been effective
in learning about new ideas, cultivation modes, and methods pursued internationally in Doctor of Education
programs.



III. Developmental problems of Doctor of Education programs

IV.

i

il.

iii.

Core programs based on practices have not been formed. Current programs are still the same as traditional
theoretical courses, in which local educational activities and education problems do not account for the
main content. A core program system should be created with Chinese characteristics and in line with
international trends.

No system for combining education in teaching, management, and research has been formed. Systems
combining medical, management, and research education represent the heights of global higher education.
The ability to create a system that combines teaching, management, and research is a key challenge in
China. Without system safeguards, organization safeguards, and qualified teachers, it is difficult to realize
this objective.

There has been no formation of a professional degree with specially qualified standards. Currently, the
quality standards—that is, in relation to program systems, teaching content, and teaching requirements—
are similar to those used for scientific degrees. Multiple advisors from universities and employers, research
projects and achievements based on practice, and teaching content based on actual “frontline” conditions
have not been included or approved.

Trends in Doctor of Education programs in China

L

ii.

1il.

Coordination involving scale and education stage
The scales of Chinese Doctor of Education programs are determined by education stage. The expansion of
teacher teams and needs for degree updating are key factors.

Exploration of self-cultivation

Self-cultivation involves a combination of theory and practice, with discovery of problems resulting from
local educational reform and development. The guidelines for education are then summed up, and adaption
to international education trends and the Chinese situation takes place. For example, student enrollment
can be used to realize enhanced diversity of student and teacher origins. With many universities run by the
industrial sector in China, it is possible to create an innovative system combining theory and practice.

Improvement of the system of teaching, management, and research

With professional administrators as cultivation targets for Doctor of Education programs, it is possible
to achieve a combined mode of teaching (cultivation) , management (professional management) , and
research (project research) . Chinese associations and societies develop relatively slowly, especially non-
government organizations in the educational field, compared with the situation in developed countries.
Thus, it is vitally important to develop university unions and academic leagues.

It is expected that the development and practice of Chinese Doctor of Education programs would have
an impact on engineering doctorates and other professional degrees. I believe that the development and
reform of Chinese Doctor of Education programs would provide significant contributions to other Doctor of
Education programs throughout the world.

" Preparing Teacher Education Faculty in the United States:
Tensions and Challenges New and Old
Luise Prior McCarty (Indiana University)

1. Introduction

In contrast to Japan, the US population of elementary and secondary students is projected to increase by about
9% between 2008 and 2017. From 1995 to 2008, the Kindergarten to 12th grade (abbreviated as K-12) student
population has grown from 45 to 55.9 million, an increase of almost 26%. x1

With such a projected student population growth, the number of additional teachers needed in public and private
schools is estimated to be about 250.000 if the current ambitious reforms of elementary and secondary schools is to
be accomplished. The US employed 3.7 million full-time teachers in 2008, an increase of 15% since 1998.

Given the shrinking student population in many highly industrialized countries, including most of Western Europe
and Japan, the prospects for teachers to find good jobs looks very promising in the US. Thus the roughly 800 US
Colleges and Schools of Education that are accredited to prepare future teachers should have no worries about
student enrollments in their pre-service programs and about the need for future teacher educators. Unfortunately,
the picture is not so rosy.

For one, the traditional preparation of future teachers in academic institutions is coming under serious attack.
The current Secretary of Education, Arne Duncan, of the Obama administration, thinks Schools or Colleges of
Education * 2 have not done a good job of preparing future teachers. One of his latest ideas is to use student
test scores not only to evaluate teachers and schools but to tie these test scores to the institutions that had
trained those teachers. If this is to become a national policy, then Schools of Education will be drawn into the
cycle of accountability that the national 2001 No Child Left Behind Act (NCLBA) has created for students,
teachers, schools, districts and states.

Furthermore, alternative teacher preparation programs, such as Teach for America, recruit graduates mostly
from elite universities, who are motivated by public service, to undergo five weeks of intensive training outside
academic institutions before the start of full-time teaching in problem schools, normally for two years. These
programs are hailed by politicians and some policy makers as the panacea to America's potential shortage of
teachers in inner city or rural schools, and they also form criticism of Schools of Education, citing studies that claim
that teachers from such alternative programs teach as well as traditionally prepared teachers.” 3 This indicates a
trend away from the traditional teacher preparation programs in Schools of Education toward either a practical
preparation in specialized non-academic organizations or toward fast-track programs for career changers.x 4

A third example of the current climate regarding the traditional preparation of teachers comes from my own
university and state. Within months of being elected in the summer 2009, the State Superintendent of Education
in Indiana, outlined “New Rules for Educator Preparation and Accountability” (REPA)*?® in which he proposed
limiting the number of professional preparation courses in pre-service programs that Schools of Education are
offering in favor of courses in other academic disciplines or in alternative programs. This would mean concretely
that secondary teachers in our undergraduate programs would be limited to taking only a minor in Education,
thus reducing the number of courses from approximately twelve to four required in our current secondary teacher
preparation programs from within the School of Education.

These examples are meant to illustrate that a great deal of change is taking place in US teacher preparation. They
also indicate a shift of authority and control.

Education in the US - as in Germany - is decentralized and under the sovereignty of each state. The federal
government has no direct mandate to regulate the educational system. Only through few national policies, such
as the Equal Rights Act or now NCLBA, and the attached funds - or withholding of funds as it did in enforcing
desegregation of schools in the 1970s - does Washington impact education. Virtually all federal education policies
are motivated and justified by the concern that the US is falling behind internationally and that only through a
reform of education can the US remain globally competitive. Departments of Education in each state set curricular
frameworks for schools, issue teacher licenses, and fund programs, among others. Local school boards, made up of
locally elected lay citizens, control the local school districts. Despite this highly decentralized system of education,



American schools are surprisingly similar in structure, organization, curriculum and what Tyack & Cuban call the
“grammar of schooling,” such as the way the school day and calendar year is organized. *6 By passing NCLBA,
the federal government is now exerting authority over states, districts, schools, curricula, classrooms and teachers
by requiring a standards-based education and outcomes-driven accountability reports based largely on student
test scores. This top-down federal imposition has also affected Schools of Education, as state legislators and
administrators now feel moved to dictate programs, curricula and qualifications to schools of education.

In the past, university teacher education programs had a great deal of autonomy in determining the length and

content of their programs. Independent accreditation agencies™ ’

set certain standards as did the state through its
licensing requirements for teachers. Yet within these broad guidelines, universities competed in the free market
for students who wanted to become teachers, administrators or school counselors. Over the last fifteen years,
university autonomy with regard to teacher education has been undermined or eroded in all higher education
institutions due to much tighter standards for accreditation, such as the requirement for a multicultural curriculum,
more annual reporting to the state about required test scores, and more directives about program requirements.
State universities compete with non-academic, private or for-profit organizations that offer alternative, conveniently
delivered, or cheaper programs.

All these developments require of university-based teacher preparation programs renewed reflection about
the quality, the content, and the timeliness of its programs as well as its mode of delivery. In consequence, the
preparation of future faculty in teacher education programs has to be of such scope, quality and excellence as
to make the more expensive and lengthier programs worth a student’s investment in time and money. Public
research universities with large teacher education programs have the advantage of having a less expensive
workforce in doctoral students who get trained as instructors to teach undergraduate classes.

The following pages aim to provide a sketch of teacher education in the US. First I will give a brief historical
answer to the question why teachers have low status in US society. Next I will describe some of the problems
that confront the teaching profession today and the proposals, included in the No Child Left Behind Act and the
current Obama administration’s educational policies, to produce “a highly qualified” teaching professional. Third,
an example of the traditional teacher preparation program in the US will be contrasted with that of Germany. I
will mention a few details of reforms of teacher preparation programs in both countries. The last two sections will
focus on concrete steps of preparing future teacher education faculty. The first will describe Indiana University's
preparation of doctoral students to become teachers in academia and the second will address particular issues and
concerns over doctoral students becoming teachers for teachers. Since education in the US is highly decentralized
as is teacher preparation, few generalizations can be made. Thus, these last two sections represent only the
particular programs of Indiana University and the School of Education. They are not representative of most
teacher education programs nationally but reflect top ranked programs at a research university where doctoral
students are prepared as teacher-scholars and not only as researchers.

% 1 See US. Department of Education, National Center for Education Statistics, Projections of Education Statistics to 2017. Table 1, prepared
October 2008. The private K-12 sector grew only 9% during that same period, from 5.6 million to 6.1 million students.

% 2 For the sake of consistency, I will use the term School of Education rather than College or Department of Education in universities. These

different designations have to do with individual university traditions or size rather than signifying any major difference in this context.
% 3 See Decker, Paul; Mayer, Daniel; Glazerman, Steven: Mathematica Policy Research, Inc. (2004) . "The Effects of Teach For America on Students:
Findings from a National Evaluation" (PDF) . MPR. http://www.mathematica-mpr.com/publications/PDFs/teach.pdf.

% 4 As in many other states, the Indiana University School of Education (IU-SoE) had to develop such a fast-track program that prepares candidates
with a bachelor’ s degree to be teacher within a period of 12-18 months. The Indiana legislature dictated the number of credits (18 credit hours
for secondary and 24 cr. hrs. for elementary teachers) that the university was allowed to offer in such a program. Our traditional programs would
have required between 30 and 42 credit hours.

%5 See www.in.gov
%6 Tyack, D. & L. Cuban, Tinkering Toward Utopia. 3rd ed. Boston: Harvard University Press, 2003.

% 7 The National Council for the Accreditation of Teacher Education (NCATE) is an independent professional organization that accredits most
teacher education programs in the US.

2. Why does teaching have low status in US Society?

In Japan and Germany in the past, schoolteaching was a respected, even revered profession. Ideally, being a teacher
was not considered a job to make money but a calling or vocation, similar to that of a priest or a master craftsperson
or artist. In the pre-revolutionary period in the US, teaching started out as a temporary occupation for “males with
ambition.” (Clifford & Guthrie, 1988, 49)% 8 1¢ required little education or preparation, no higher calling, was very
poorly paid and primarily a step for young men before they became doctors or lawyers. Over the last 240 years,
schoolteaching in the US has undergone major transformation as a profession. From about 1790 to1840, teaching
emerged as a profession desirable for women until marriage. Ideologically, motherhood and politics were linked to
create “the ideal of republican motherhood” (Finkelstein & Efthimiou, 2000, 250) ¥ ? in which the nature of women
as nurturers were linked with patriotism. Women as teachers were to serve as moral ideals for the nation while
educating the future generation. As such, teaching became not so much an intellectual but moral enterprise and it
shaped the image of teaching as a feminine profession.

After 1840, waves of immigrants, the Civil War, Western expansion and industrialization all contributed to the
need for the establishment of free public schools and the founding of teacher preparation institutions, called normal
schools. Teachers, now better trained, were viewed as social and cultural mediators and social workers who guided
young people toward American democratic citizenship and productive membership in the workforce. The training
in normal schools was not linked to higher education but was more akin to an apprenticeship in the study of school
matters (teaching method, governance, and the review of what Horace Mann, the father of public schools called the
“common branches:” spelling, reading, writing, grammar and arithmetic--- “ (ibid, 253) . Craft knowledge and
pedagogical experience was valued as was moral sensibility in these early normal schools for elementary teachers.
But such teachers were considered as “professionally second class workers in need of supervision, regulation,
and administrative oversight” (ibid, 253) due to the fact that mostly women, members from minority groups and
members from the lower classes made up the bulk of the teaching force at the end of the 19t century. Also local
school boards, made up of lay local citizens, controlled schools and teachers.

With the rise of secondary schools in the late 19t century, a new wave of progressive teacher education reformers
envisioned teachers as educational professionals. They conceived of the preparation of teachers as comprising a
liberal arts curriculum together with professional training and specialized subject knowledge. This became the model
for the preparation of secondary teachers, school administrators, and teacher educators that took place first in liberal
arts colleges and later in research universities when the idea of scientific theories of education emerged with the
growth of the social sciences, particularly psychology. But it eventually created a new hierarchy - embedded in a
differentiated licensing structure and in the emergence of graduate degrees in education - between practitioners
and theorists, between teachers and administrators and supervisors, and between teacher educators and educational
researchers. Thus, the low status of teaching was not resolved but rather perpetuated inside university departments
and between universities and schools. Johnson characterizes the legacy of teacher preparation in research universities
during the 20t century as follows.

First, university schools of education have tended to distance themselves from the training and concerns of
classroom teachers. Second, .. the research agenda has not often produced knowledge useful to the practitioner,
nor has it often gained respect among members of traditional academic disciplines. Third, university schools
of education have produced no permanent durable models of teacher training but rather a constant, almost
generational drift in search of -+ ‘educational authority” (Johnson, 1989, quoted in Finkelstein and Efthimiou,
2000, 258)

A legacy of Deweyan progressive child-centered pedagogy and the free school movement of the 1960ies shaped
one vision of teacher preparation in the second half of the 20th century. It reemphasized the traditional liberal arts
undergraduate education as sufficient for teacher preparation since teachers were to be facilitators of classroom
learning rather than expert authorities. Another group of powerful social reformers intentionally sought to raise the
status of teaching by modeling it on the education of professionals for medicine and law. They proposed a national
board for professional teaching standards, national teacher examinations, pay based on merit rather than on academic
degree and years of experience (which is still the prevalent basis of a teacher’s salary) , career ladders, and uniform
accreditation standards. These proposed measures that required a self-monitoring and self-regulating of the profession,
were to lead to higher salaries, better working conditions, and better professional preparation and advancement.

Teacher preparation, according to one such model, 10 would then be a 4+1 process of a broad general and liberal
education, the study of the subject of the teaching field, e.g. math, pedagogy and educational literature taught in
education schools as part of a four-year undergraduate program, and reflective practical experience in an extended



internship during a 5th year. Also a master's degree in education for all teachers was recommended to improve the
status of teaching. Furthermore, teacher accountability became the new buzzword. It introduced outcomes-based
testing in which teacher performance is linked to student test results. A final proposal by these reformers was to
call for higher teacher salaries to attract more qualified people into the profession. However, teacher salaries have
remained low compared to other professions requiring similar levels of education. 1
To this day, the feminization of the teaching profession - in 2007/2008 70.2% of all teachers were female - has resulted
in low pay, low status, and the view that anybody can be a teacher, requiring no specialized knowledge. 12 The
vestige of reproductive work -- mothering in the home without financial compensation -- and the association with
that sector of society that is not yet productive, paying no taxes (similar to the sick, the old and the social outcasts
who are the target groups of the other semi-professions: nursing and social work) , lingers in the American psyche
when it comes to teaching. The oft cited phrase “Those who can, do. Those who can't, teach” adds to the image of
teachers having low competence and thus not deserving societal recognition of the value of their work. In addition,
the continuous cycle of educational reform resulting from perceived or real problems in American society that schools
are expected to address, together with a strong local and state control of education result in education and schooling
being highly politicized, provoking conflict and a permanent sense of crisis.

% 8 Clifford , G.J. & W. Guthrie (1988) Ed School. Chicago: University of Chicago Press.

% 9 Finkelstein, B. & H Efthimiou, “The United States of America.” In P. Morris & J. Williamson (eds.) Teacher Education in the Asia-Pacific
Region: A Comparative Study. New York, Falmer Press.

3% 10 The Holmes Group, a conglomerate of universities with top teacher education programs, proposed such teacher preparation where the 5th year

consisted of a supervised internship in a professional development school attached to a university.

% 11 Since 1996, teacher salaries have increased by 3%. The average salary in the US for 2006-7 was $50,816. The average lowest base salary for
teachers in 2007-8 was $34,000 and the highest $60.400. See U.S. Department of Education, National Center for Education Statistics, Schools and
Staffing Survey (SASS) , "Public School District Data File," 2007-08.

% 12 The population of elementary teachers is 84.4% female and the secondary teacher force is 59.3 % female. See Results from the 2007-08 School
Staffing Survey. Washington, DC: National Center for Educational Statistics., Table 3.

3. What is the vision of the 215t century teacher and how is she prepared?
A brief comparison between the US and Germany.

The passing of the No Child Left Behind Act in 2001 was landmark federal legislation that has forever changed the
educational landscape in the US. Against the ingrained tradition of local and state control in matters educational,
NCLB legislated among many other measures the improvement of teacher quality. Based on evidence that
many teachers had only a provisional license or were teaching subjects for which they were not trained, NCLB
established national qualification requirements that teachers of core academic subjects had to meet by 2006. In
order to meet these requirements the federal government provided funds to states and school districts for teachers
to engage in professional development to improve instruction, reduce class size, and acquire subject matter
knowledge. Federal qualification criteria for all teachers now require a bachelor's degree, state certification and
they have to demonstrate subject matter competency in each core academic subject they teach. An elementary
teacher also is required to pass a rigorous state test that assesses subject and teaching skills in reading, writing
and mathematics. Secondary teachers have to pass a rigorous state test in the academic subject they plan to teach,
they have to have a major, or a graduate degree or advanced national certification. Veteran teachers have to
demonstrate subject matter competency through teaching experience, professional development, coursework, and

other activities™ 1®

The traditional teacher preparation

In the US, there are generally five categories of teachers: Kindergarten, elementary, middle, high school and special
education teachers. The school system is comprehensive in that students move from Kindergarten to elementary school
- up to gth grade. Middle school might be a separate school or a section of an elementary school building. High school
comprises of four years and in most states, 12 years of schooling is mandatory. Over 85% of students in the US graduate
from high school and almost 60% of students go on to higher education. Most high schools provide academic tracks
where students can specialize in more academically advanced courses or in vocational classes, such as mechanics.

The traditional preparation of teachers in the US is an undergraduate degree in early childhood, elementary, secondary
or special education. Since teachers get paid by academic degree and years of experience, it is not to the advantage
of students to get a graduate degree prior to being hired as a teacher. Thus the undergraduate education comprises
general education coursework and a major subject usually from the College of Arts and Sciences, and then admission
into the professional pathway in the School of Education, most likely after two years, that ends in a semester or 16
weeks of student teaching. However, many US public school teachers continue their education at universities after
being licensed with 45% holding a master’s degree in 2007/08. 14

Pre-service professional education - which can be taken simultaneously to other coursework outside schools of education
- commonly includes foundational subjects - psychology (development and learning theories) and social foundations
of education (history, sociology, philosophy, policy) -~ several content-area methods classes, curriculum development,
coursework on multicultural, legal and special education issues, and educational technology. The number of courses
in that part of the program, sequences and content is left up the university. Students usually have a requirement of
classroom observations and short supervised field experiences in schools during that part of coursework. Student
teaching, one semester in length at an approved school and for the grade levels in which the future teacher is going
to be licensed, requires a mentor teacher at the school and a supervisor from the university who support this crucial
period of practical training, provides regular feedback and evaluation.

The bachelor’s degree in education in itself does not qualify for teaching but a license issued by the state. Once a
graduate gets hired by a school district as a beginning teacher, she usually will be assigned a mentor teacher during
a two-year induction period and with a provisional license, after which she may be granted tenure by the district and
a full license by the state. The State of Indiana currently requires renewal of license every five years with proof of 6
credit hours (= two courses) of advanced academic coursework. This last requirement is now being replaced by proof
of professional development usually not offered by universities.

While a teaching license is issued by a particular state, most states within the US accept another state’s teaching license
with no or minimal requirements. National professional teacher organizations, such as NCATE, attempt to streamline
and make compatible teacher preparation programs across states through standards enforced through accreditation.

NCATE also created a national certificate to establish a corps of master teachers. IS

Alternative teacher preparation

Among the variety of activities that are funded through NCLB, one is the establishment of alternative routes to
teacher certification, particularly for career changers that may qualify as math and science teachers. Here the
assumption is that people with previous professional experience or an advanced degree ought to be motivated to
become teachers by creating few barriers to their qualification and licensing. A required test (either to test general
knowledge for elementary teachers of subject knowledge for secondary teachers), minimal pedagogical skills in
lesson planning and methods of teaching their particular subject(s), some knowledge of legal, governance and
diversity issues, theories of learning and child development might be all that is required on the academic side of such
programs. Most important is practical experience: the classroom itself is considered to provide the necessary and
crucial education for teachers and not the academic program.

I already mentioned the Teach for America program that requires no academic coursework and minimal training
during a five week seminar. The alternative program that IU" s School of Education developed in response to state
demand requires of students a bachelor's degree with a major in the area in which a student plans to teach and
a high grade-point average or three years of practical experience in a related profession. The secondary program
comprises 6 courses (educational psychology, social foundations, two methods courses, a diversity course and a three
semester long seminar that accompanies the practical experience, the major component of the program. Students
start the program during the summer, the fall semester consists of coursework on two days and field experience at a
middle and a high school two full days a week. In the spring semester, students spent 16 weeks of student teaching
in the classroom and graduate as licensed teachers with the possibility of acquiring a master s degree after some
additional coursework.

The impetus for alternative teacher preparation programs was the shortage of math and science teachers on the one
hand and unemployed engineers and military retirees or other professionals who were considered good candidates for
teaching but who would not be willing to undergo a lengthy preparation period in an academic setting. Alternative
and fast-track programs have now become well established, since they have attracted highly qualified people to the
teaching profession. Furthermore, professional development is favored in place of academic coursework by many
politicians, including the current Secretary of Education Arne Duncan. In a recent speech to the National Education
Association, one of two national teacher unions, Duncan stated:



Teaching, in short, should be one of the nations most revered professions. Teachers should be amply
compensated, fairly evaluated, and supported by topnotch professional development. *--

Most teachers are not content with their pre-service preparation. Novice teachers and veterans alike say
they were not adequately prepared for the realities of managing a classroom of diverse learners. ---

All of the department [of Education] s new or redesigned programs proved powerful incentives for states
and districts to make far-reaching changes to teacher evaluation and professional development. -+ Our
guiding principle is simply that teachers should be treated as professionals. They should have the support,
tools, and opportunities to perform at their full potential by having timely and accurate data about their
students to inform instruction; they should have time to consult and collaborate with their peers; and they

should be evaluated, compensated, and advanced based in part on student learning. * 16

While the effort to raise the status of the teaching profession is laudable, it is clear that the support and important
learning takes place in practice rather than in academic preparation. Thus, if in the future university-based teacher
education is to survive, maintain its value, relevance and significance, it needs to be flexible, innovative, of high
quality, research-based, and collaboratively engaged with schools and teachers.

Recent reforms of teacher education in Germany

In contrast to the American reforms currently under way, Germany's reforms of education are of quite a different
variety. While talk of educational reform is as prevalent in the public eye in the US and in Germany as is the sense
that schools and teachers are blamed for society's problems and low performance in international PISA studies,
the actual reform proposals in Germany are more structural. The tripartite system of schooling which creates
three different streams of schooling, as well as quite different types of teacher preparation, is now again challenged
as unfair, creating unequal educational opportunities and sorting students at age ten into these streams. Teacher
unions, parents and other publics are demanding a unified school system where children are integrated into one
system of schools. A less stratified school system has gained political urgency because of the number of migrants
and immigrants that have created a new demographic for German schools. Most often, these children end up in the
lowest education stream while most German parents want their children to attend the Gymnasium that prepares
children for university education. The comprehensive school, imported by the US occupying powers after World War
1L, never gained much popularity even though it exists. (See appendix I for a graphic representation of the US and
German/Bavarian school systems.) Aside from the elementary and Hauptschule (the basic education stream) the
Realschule or intermediate school and the Gymnasium, Germany maintains a separate school for special education
and it has a dual vocational education system in which special schools provide vocation-related education and an
employer offers an apprenticeship and actual on-the-job training as an employed apprentice for two to three years.
Thus, Germany's teaching force has five different types of teachers: elementary; secondary I for Haupt- and
Realschule; secondary II for Gymnasium; special education, and vocational teaching. Each of these types requires a
different teacher preparation program at a public university. One major difference between the US and Germany is
that teachers become state employees, civil servants for life. Thus, there is no private or non-academic preparation
of teachers for public schools, teacher salaries are awarded according to national tariffs, and schooling and teacher
preparation is closely regulated and dictated by each state.

Universities have little autonomy how to shape a teacher preparation program. With the reform of higher education
in Europe under the Bologna Process, universities over the last ten or so years had to change the traditional higher
education system dramatically be introducing American-style bachelor and master degrees. Teacher education is
currently being changed in all 16 states to fit this new system of degrees.

As an example, previously, a person who decided to become a teacher had to graduate from a Gymnasium and then
enrolled directly in a degree program for one of the five types of teacher programs. After minimally three years of
study for the lower grades and five years for the Gymnasium, a student had to write a thesis and a state examination.
All teachers in Germany have to qualify to teach two or more subjects. After passing the state examination, a novice
teacher (Referendar) would teach autonomously with a reduced teaching load and attend professional seminars
offered in schools. After 18 months, another state exam was required, including a practice-oriented thesis, teaching
performance and oral exams in order to become a state-employed full-time teacher.

The new proposals for the preparation of teachers under Bologna requires a bachelor and master's degree. The
bachelor degree of three years serves as the introduction to the field of educational sciences, to schooling, to the
social foundations of education, to theories of education, to the sub-disciplines of education, including comparative
and international education and to teacher competences. It is only in the master’s program that students focus on

becoming a teacher in their majors which includes the study of teaching methods, methods of research, counseling,
classroom management and evaluation. A practicum is part of this program. The new teacher preparation programs
as they are currently being proposed are offered in multiple modules with regular examinations. There is discussion
that the first state examination is to be abandoned in favor of the academic degree but the old structure of 18 months
of novice teaching, followed by the second exam is to be maintained. w17

The German higher education system does not encourage doctoral students to have opportunities to become a
teacher of teachers. Rather teaching opportunities are only available after the Ph.D. is conferred, particularly for
those who are on a career track to becoming a professor or are permanently appointed as civil servants.

Formal preparation for teaching at a German university did not exist. Only in recent years have universities
established special programs with voluntary attendance for its faculty under the label “Hochschuldidaktik” [higher
education didactics]. These programs offer workshops on many aspects of teaching, similar to support services at US
research universities (see below in section 4) . One unique feature of higher education in Germany is that the more
senior the professor, the higher the number of teaching responsibilities. As in Japan, a doctoral program is almost
exclusively conceived as preparation for research and not for teaching. Also a professor's primary responsibility
is research. Post-doctoral assistants take on teaching duties in conjunction with a full professor's lecture class or
in smaller seminars. There is no requirement that university-based teacher educators have to have had previous
professional experience as a public school teacher as it is for many US schools of education. However, master teachers
work collaboratively with universities to supervise novice teachers and offer the required professional development
seminars. Temporary appointments for experienced teachers exist who contribute specialized practical content to
a university program. One last point: in the past, Germany had separate teacher training institutions that were not
attached to universities. It is only in one state that such Paedagogische Hochschulen still exist.

% 13 See US Government Accountability Office (2005) No Child Left Behind Act. Improved Accessibility to Education’s Information Could Help
States Further Implement Teacher Qualification Requirements. Report to Congressional Requesters. November 2005, p. 2 and 8.

% 14 See School Staffing Survey, ibid.
% 15 See National Board of Professional Teaching Standards and National Board Certification at www.nbpts.org

% 16 Arne Duncan, US Secretary of Education, “Elevating the Teaching Profession.” Speech given to the NEA on December 9, 2009. See http://
www.neatodayaction.org/2009/12/09/elevating-the-teaching-profession/

% 17 For an outline of the new programs, see the proposals by the German Association of the Educational Sciences (DGfE) 2009 Strukturmodell
fuer die Lehrerausbildung im Bachelor-Master-System, also under
http://dgfe.pleurone.de/bilpol/2005/strukturmodell-BA-MA-Lehrerbildung.pdf.

4. Preparing Future Faculty as Teachers at Indiana University

Without question is the mission of a research university to educate its doctoral students as researchers. Being
trained as a teacher has not been considered an important or systematic responsibility of doctoral education. Due
to the pressures of competing for and finding faculty positions, many graduate programs now include some form
of formalized teaching preparation as part of professional development of future academics, just as conference
presentations and publishing is crucial in the preparation of the researcher. There is also a financial consideration for
many universities: doctoral students as less expensive teachers than faculty generate income through tuition and in
turn receive a stipend for their work.

My own institution, Indiana University at Bloomington (IUB) , has made a serious commitment about ten years ago
to provide a great many institutional support services to academic units to develop what we call “teacher-scholars.”
18 This means that teaching should be tied to reflection and inquiry. The Scholarship of Teaching and Learning
program as well as other instructional support programs provide grants, workshops, classroom observation and
assessment, to improve teaching for both faculty and graduate students. Research into one’ s teaching activities is
supported and rewarded by the university, including at the time of promotion.

Doctoral students in many disciplines at IU are given the opportunity to work either as teaching assistants (TAs)
or associate instructors (Als) . This is usually tied to a full tuition waiver of up to 24 credit hours annually, health
insurance and an annual stipend of currently about $15,000, making this worth as much as $ 30,000 a year. In return,
doctoral students are expected to work 20 hours a week in their teaching duties. Aside from regular fellowships,
teaching assistantships are a major means of recruiting good students into a doctoral program. The student receives
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an employment contract, usually for a year, that can be renewed according to the need of the academic unit or
according to commitments made when recruiting a student. It is not uncommon that students receive such a
teaching assistantship throughout their doctoral studies, including during the dissertation writing process.

The preparation of a doctoral student to become a teacher includes an orientation phase, ongoing support and
supervision, and regular feedback by faculty and students taught.

I would like to describe two models: the teaching assistant (TA) and the associate instructor (AI) that represent our
most common teacher preparation practices at IU. A TA can be compared to an apprentice who works closely in a
supporting capacity with a faculty member. This model is common for large lecture style classes where a professor
delivers the weekly lecture(s) and the TA runs a practice or discussion class covering the material of the lecture.
The TA frequently grades assignments under the supervision of the professor. Often there are several TAs attached
to one such large class.

The AI is usually a more advanced doctoral student who may or may not have completed the TA apprenticeship.
He or she teaches an undergraduate class autonomously but with some supervision by a faculty member. The Al
has a degree of freedom to determine course readings, and with approval from the supervising professor, designs the
course syllabus, assignments and examinations and gives grades, including final grades.

Both TAs and Als are required to attend multi-day orientations at the beginning of each academic year to learn
about policies and teaching practices in their discipline. These orientations include such topics as varieties of teaching
methods, such as group work or leading discussions, lesson planning, classroom management, a workshop on
assessing learning and on grading, policies, rules and norms of appropriate behavior and language (e.g. to prevent
sexual harassment or the use of racial slurs) , procedures to follow in case of discipline problems, such as cheating or
plagiarism, learning about teaching technologies and support services as well as general duties and responsibilities of
an instructor.

During the academic year, a TA attends all lectures, meets with the professor to discuss course content runs the
discussion groups and assists in grading. The supervising professor observes the TA several times during the
semester and provides feedback. At the end of the semester, students in the class complete standardized anonymous
evaluations on the quality of teaching of the professor and the AL

In order to provide support, an Al gets approval on the course materials and the syllabus from her supervising
professor, teaches the class independently and meets regularly, usually every few weeks, with fellow Als and the
supervisor to discuss teaching issues. The Al is also encouraged to use his peers as well as an independent teaching
expert to get regular feedback, including from the students being taught. Of course the faculty supervisor needs to
observe the Al and give regular and extensive feedback.

In addition, both TAs and Als are encouraged to attend workshops on teaching. Particularly new technologies,
such as the use of chat rooms, podcasting, or video-conferencing are popular topics for professional development
to enhance teaching skills and to introduce new media into the classroom. Here, in particular, are opportunities
to apply for grants to study how student learning can be enhanced through different media. Also engaging in
a study of teaching with other Als who teach the same course and the supervisor provides data for conference

presentations. 19

% 18 “Like many research universities, Indiana University Bloomington (IUB) prepares its graduate students not only as excellent researchers
but also as inspiring teachers. Our graduate students use best practices for teaching in their disciplines and reflect on and further develop
their teaching practice. Our academic units and their departments retain most of the responsibility for preparing graduate students for
their teaching roles as future faculty. The Bloomington Faculty Council requires academic units to provide annual reports that describe the
training programs that prepare their graduate students for classroom teaching.” 2009 Summary, “Associate Instructor Preparation at IUB:"
http://aiprep.indiana.edu

% 19 Here is a list of other teaching activities recommended by our university to enhance teacher preparation in their 2009 Summary of Associate

Instructor Preparation at IUB:

e Microteaching - Graduate students give practice, interactive mini-lessons (5 to 10 minutes each) at the introductory level and
receive feedback from their peers and faculty mentors.

e Peer mentoring - Experienced associate instructors give teaching skills demonstrations, lead faculty-free “Top 10 Things to Know”
sessions, engage in team teaching with new associate instructors, and participate in peer observation and feedback opportunities.

e Campus and department workshops - Graduate students extend their teaching skills by participating in campus and invited
departmental workshops facilitated by offices that support teaching and learning.

¢ Departmental seminars about teaching - Graduate students and faculty gather regularly to engage with invited speakers about
teaching, share teaching innovations, or discuss and apply readings about teaching and learning.

¢ Preparing Future Faculty programs - Graduate students discuss the research/teaching/service balance with faculty from other campuses.
Faculty may be invited to the IUB campus to meet with students and/or graduate students may visit faculty for a day at their campuses.

5. Issues and Concerns

There is no question that teaching is becoming much more of an important responsibility for faculty worldwide.
Recent international studies have shown that even at top research universities, including Japanese national
universities, there is now evidence that faculty members spend more time on teaching than on research, compared to
15 years ago>:< 20 and that because of the climate of accountability the general public expects a more student-oriented
university education than in the past. Students conceive of themselves as consumers of such an education, therefore
the attitudes and expectations have shifted accordingly. Now and more and more in the future, students will expect
to receive instruction as a service for which they pay. They will expect a performance, one that might even be
entertaining rather than educative, in which pedagogy may be more important than content, where catering to the
variety of learning styles will be the challenge for the teacher rather than a well prepared lecture. Consumer-oriented
instruction, including distance and web-based instruction, will require a much more thorough preparation in all the
varieties of teaching methods, of learning styles and of constantly improving teaching technologies, quite apart from
the expansion of knowledge in a global world.

Furthermore, university teachers will encounter a larger number of international students in their classrooms w2l
and will need to have knowledge of other education systems, of higher education policies, reports and comparative
research, such as the PISA studies, from other regions of the world. They will also need to have greater cross-cultural
sensitivity, how to deal with multicultural and diverse classrooms, how to be mentors and advisors to those students,
and how to network and build collaborative relationships with international colleagues.

For the educators of future school teachers, this is particularly important. Traditionally, K-12 education was a
domestic affair. Instruction was aimed at the local, state and national needs of society. But as pointed out earlier,
no longer can schooling ignore the larger global context. Most education systems around the world now declare as
their mission the preparation of global citizens. This becomes a huge challenge for both schools and teachers. Martha
Nussbaum has called on educators to instill a cosmopolitan rather than a nationalist or patriotic moral commitment.
This ideal is worth emulating but very hard to realize as an educational process. How do you educate a student to
be morally committed to all of humanity? Trans-cultural or global education will have to be part of any university
education, including that for future teachers.

However, this then requires an even more careful selection of our doctoral students who plan to become educators
of teachers. It will not be sufficient to have achieved high test scores in national exams such as the GRE, and high
grades from their undergraduate institution. It will not be enough to have studied a broad liberal arts curriculum and
have expert knowledge in one or two major subjects.

In the ideal, - apart from all the other criteria for admission to a doctoral program aimed at a research degree - future
teachers of teachers in the US will

1) be broadly educated in the liberal arts as well as in at least one major subject

2) have acquired a teaching license from a ranked program

3) have international experience, such as study or travel abroad

4) have practical experience with K-12 students, either as a full-time practicing teacher,

substitute teacher, tutor or volunteer teacher aide.

5) have experience with diverse populations and/or school settings

6) show willingness to collaborate with school personnel outside academia as researchers and colleagues

7) demonstrate excellent communication skills and skills with new media

8) exhibit leadership potential

9) demonstrate political astuteness and interest in contemporary educational policies
10) indicate commitments to education as a moral and intellectual enterprise.

This list of ideal characteristics of future teacher of teachers represents a partial wish list by faculty members and
ignores the cold reality of financial considerations that often determine admission decisions at US universities. Well-
prepared and academically excellent doctoral candidates will seek out that program that offers the best “financial
packet” of tuition remission, fellowship or assistantship. Top universities compete for such students. In these
situations, it is less about the opportunities of becoming a well-educated researcher and teacher as it is about how
much of a financial burden a particular degree program will become for a student. From the perspective of the
university, the admission decision is in part determined by the student’s potential skill set and previous professional
experience that would qualify him or her for a research or teaching assistantship immediately or in future years.
Furthermore, many academic positions in teacher education require for the university professor to have had two



to three years of experience as a full-time school teacher, particularly in the subject-related programs. So a math or
an art teacher educator who is teaching pedagogical knowledge and teaching methods in the subject is most likely
applying to a doctoral program after such a practical professional period.

Once a student has been selected and admitted into a program in a School of Education and shows many of the ideal
characteristics mentioned above, faculty mentoring and advising of these future teacher educators is crucial to allow
for a steady development toward autonomous teaching. However, due to time constraints, faculty often have limited
time to give constructive feedback after observations and to work with a student to improve certain skills. As such,
it is very helpful to have institutionalized resources available at a university to support the professional development
of students as teachers. This role cannot be left entirely to supervising professors.

In addition, doctoral students’ primary commitment is to their own learning and research to acquire the expertise
as an academic. Unfortunately, it is often the case that teaching duties override students’ own studies, particularly
during examination times. Doctoral students have to learn to balance research, teaching, service and personal
or family responsibilities. Doctoral students in the US, particularly in Schools of Education are often much older
than their Japanese counterparts, may be married and have children. Thus, the balancing act of these different
responsibilities requires flexibility and great discipline of the students. Also mentors of these students have to be
aware of a student’ s work schedule to prevent problems such as neglect of their study or health.

Despite the issues and concerns just raised, it is my experience and conviction that well-educated, academically
motivated and socially responsible doctoral students in education turn out to become excellent teachers. They are
often the innovators and motors for improvement, they are creative in their teaching, are technology savvy and may
have better communication with the undergraduate students than faculty members. They may teach faculty as much
as faculty can pass on to them. They can be a valuable source of inspiration and innovation and need to be given the
opportunities, the support and the freedom to develop their talents as teachers of teachers.

% 20 See the international reports and presentations at the three conferences on “The Changing Academic Profession in International and
Quantitative Perspectives” organized by the Research Institute for Higher Education, Hiroshima University 2008-2010.

% 21 See the Japanese Government's 2008 initiative to increase recruitment of international students from 100,000 to 300,000.

" A Way to Better the World: What We Can Do
in Doctoral Education in Educational Studies”

Yasushi Maruyama (Hiroshima University)

1. Introduction

It is no doubt that the quality of schoolteachers is crucial to our society. They affect children and the youth who
will build the future of the society. If we succeed in educating pre-service schoolteachers in universities, we
may contribute to even bettering the world. I will talk about how we can do this through doctoral education in
Educational Studies, in which most of graduate students are expected to be good university teachers of pre-service
teachers as well as good educational researchers.

In order to show where we locate, I shall first give a brief picture of teacher education system in Japan and then
illustrate recent changes in university teaching and current discussions on improving the quality of schoolteachers
as backgrounds of the reform of our graduate education, followed by difficulties and possibilities we face to.

2. Overview of Teacher Education System in Japan

The current teacher education system in Japan can be characterized by two features: one is teacher education
within the university system and the other is its open system. Before the end of World War II, schoolteachers
were exclusively trained in Normal Schools. After the occupation period, pre-service teachers can be educated
in a teacher certification program in any university or junior college that has been approved by the Ministry of
Education, Culture, Sports, Science and Technology.

According to the data given by the Ministry of Education, 859 universities and junior colleges have been approved
and offer teacher certification programs among all existing 1,114 universities and junior colleges in 2008. While the
number of teacher certificates issued in 2008 is not reported, 201,231 certificates were provided through teacher
certification programs in universities and junior colleges in 2004. In order to obtain teacher certificates, pre-
service teachers have to acquire the prescribed number of credit hours in each of three subject groups: general
education, teaching subjects, and teaching profession. When a student, for example, wants to obtain a regular 1st
class certificate of lower secondary school English, s/he has to acquire at least 8 credit hours of 4 specific subjects
in general education, 20 in English, 31 in teaching profession, 8 in English and/or teaching profession with service
learning and a bachelor degree. Theoretically speaking, each of those 859 educational institutes needs a couple of
professors who are in charge of teaching “teaching profession subjects,” such as subjects related to understanding
teaching professions, educational foundations, curricula, pedagogies, guidance and teaching practica. Most of these
professors were trained in Educational Studies and hired on the basis of their research quality, that is, the number
of publications. They became teachers for pr-eservice teachers without training to be a good university teacher at
all.

3. Changes in University Teaching

The idea of university teaching has been changing in Japan for the last two decades. Since the former Council
of University (presently the Subcommittee on University Teaching in the Central Council for Education) , in
prospect of the future of higher education, recommended “faculty development” in 1991, university teaching is one
of the most important features of educational reforms in higher education. Despite the Council’'s recommendation
and some efforts made by individual universities, the improvement of university teaching has shown less progress,
partly because the circumstances surrounding higher education have changed too rapidly to be caught up with,
and partly because university teachers tend to hang onto their own experience in being taught.

For example, the percentage of 18-year-old population bracket enrolling in universities and junior colleges was
less than 40% around 1990. That was 55.3% in 2008 and adding students enrolling colleges of technology and
specialized schools to those, the percentage was 76.8%. The capacity of universities and junior colleges, that is, the
number of enrolling students over that of applicants is becoming close to 100 %. It seems that Japan has already
entered the stage of “universal access” to higher education. A report “The Future of Higher Education in Japan”
released on January 28,2005 by the Central Council for Education states, ‘the important issue in the future is



development of higher education in which anyone can study the field they choose at the level they choose at any
time.” “While, as a whole, higher education diversifies, it is necessary to further make clear the individuality and
distinctiveness of each school in order to accurately respond to the various needs of learners.”

The recent quantitative change of students has made the traditional methods of university teaching less effective.
However, many of university teachers still repeat how they were taught because they did not learn any other
way of teaching by experience. Although faculty development seems necessary and promising in that sense, some
of them do not recognize even the difficulty in their lecturing and, therefore, do not think that it is themselves
who need faculty development. Graduate education as a systematic education is truly a key to improve university
teaching, as a report of the Central Council for Education, “Graduate School Education in the New Age: Towards
the Development of Internationally Attractive Graduate School Education (September 5, 2005)” emphasizes the
importance of educating graduate students to be a good university teacher.

4. Improvement of the Quality of Teachers

In promoting educational reform, one of targets that the Ministry of Education aims at is teacher education. Indeed,
“the success or failure of school education to a large degree depends on the quality and abilities of teachers.” But
also, because of recent scandals of teachers, they have been criticized and somewhat mistrusted. In order to obtain
unshakable trust and respect toward teachers from students, parents or guardians, and the people, the Ministry
set about policies for improving the qualitative standard of teacher education curricula in university, establishing a
system of professional graduate schools for teacher education, and adopting a teacher certification renewal system,
following the recommendations of the Central Council for Education (“Future Educational Personnel Training and
Certificate System (July 11, 2006)” .

Interesting enough, the implementation of all three policies strongly relies on university faculty. More subjects are
required to teach in university. New professional schools for teaching professionals are recommended to open. In-
service teachers are required to take classes offered at university every ten years to keep their certificates valid.
These may mean the expansion of our job market. On the other hand, they are quite challenging to us for survival.
Our teaching performance and outcomes are to be evaluated on the basis of students’ output.

5. What We Face to

Even research universities, at least most of them, have the function of education. One of their tasks is to educate
graduate students to be good researchers. We, research university faculty, need to encourage them to complete
their doctoral work and to submit their papers to prominent academic journals. When they, however, find
positions in universities, most of them would find one not in research universities but in junior colleges or 4-year
universities, where their teaching abilities are more important than their research abilities. In Educational Studies,
some of graduate students of research universities may expect to work for the teacher certification programs,
where they would not be respected by their pre-service teachers if they are not good at teaching at all.

The number of qualified publications is still the most critical issue for obtaining a job. However, more universities
assign demonstration of class teaching abilities to each applicant for a TEACHING position. Our new urgent task
is to educate our graduate students to be well-rounded university faculty.

6. Our Attempt

The Ministry of Education has funded us for a two and half year project to establish a new program to solve
the difficulties described above. The project is named, “Designing and Practicing Graduate Education Modeled
on Ed.D. Program: Toward a Systematic Preparation for Teacher Education Faculty.” The new program should
maximize the minimum teaching experience, as resources for growth, of graduate students who are supposed to
be busy in doing research.

In our trial program, doctoral students take two courses in the first year to have good understandings of teaching
certification system in Japan and university teaching. Based on the knowledge acquired in the previous year, the
students teach only a couple of classes as teaching practica and observe other students teaching at Hiroshima
University and at partner universities and junior colleges. It is quite important to hold meetings every time before
and after teaching practicum of any student. Every student in the program and mentor teachers are expected to
attend the meetings. Solid discussions create collegiality and reflective opportunities among us, which make all of
us better university teachers. The students submit their teaching portfolios and obtain a certificate.

7. Conclusion

Our attempt stands at the crossroads of the improvement of higher education and that of teacher education.
Graduate education, a process of educating university faculty, can be a tool to improve undergraduate education in
general and, concerning our interest, teacher education in particular. Under circumstances over recent educational
reform movement, we could contribute to the betterment of the society and the world by educating well-rounded
university faculty.
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